Music- Baroque
Year 6- Spring Term Music
 

By the end of this unit, children will demonstrate independently...
 
 
 
 
 
 


[image: Close-up of a person playing a violin

Description automatically generated]Essential Knowledge
 
 
 




· A knowledge that music in which very similar parts are introduced one by one to overlap is called a canon.
· A knowledge that a canon is a musical structure or ‘form’ in which an opening melody is imitated by one or more parts coming in one by one.
· A knowledge that a ‘polyphonic’ texture means lots of individual melodies layered together, like a canon.
· A knowledge that a ‘counter-subject’ or ‘counter-melody’ provides contrast to the main melody.
· A knowledge that a counter-melody is different to harmony because it uses a different rhythm as well as complementary notes.
· A knowledge that ground bass is a repeating melody played on a bass instrument in Baroque music.
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Baroque

	Learning Links



Spring term In this unit, children will study the years between 1600-1750 when Baroque music was composed across Europe. They will be using staff notation to compose and perform their own music. 

	 Key objectives: 
· To discuss musical eras in context, identifying how they have influenced each other, and discussing the impact of different composers on the development of musical styles. 
· To recognise and confidently discussing the stylistic features of music and relating it to other aspects of the Arts. 
· To represent changes in pitch, dynamics and texture using graphic notation, justifying their choices with reference to musical vocabulary. 
· To identify the way that features of a song can complement one another to create a coherent overall effect. 
· Use musical vocabulary correctly when describing and evaluating the features of a piece of music. 
· To evaluate how the venue, occasion and purpose affects the way a piece of music sounds. 
· To confidently use detailed musical vocabulary to discuss and evaluate their own and others work. 
· To improvise coherently and creatively within a given style, incorporating given features. 
· To compose a multilayered piece of music from a given stimulus with voices, bodies and instruments. 
· To develop melodies using rhythmic variation, transposition and changes in dynamics, pitch and texture. 
· To record their own composition using appropriate forms of notation and/or technology and incorporating. 
· To constructively critique their own and others’ work, using musical vocabulary. 
· To work as a group to perform a piece of music, adjusting the interrelated dimensions of music as required, keeping in time and communicating with the group. 
· To perform with accuracy and fluency from graphic and staff notation and from their own notation. 
· To perform with accuracy and fluency from graphic and staff notation and from their own notation. 
· To perform a solo, or take a leadership role within a performance. 
· To discuss musical eras in context, identifying how they have influenced each other and discussing the impact of different composers on the development of musical styles.
· To understand the impact music has on them and starting to articulate the reasons for this effect using musical vocabulary.  
	Lesson 1

Focus: To understand the importance of Monteverdi in the history of opera. 

Success Criteria: 
· I can describe some features of Monteverdi’s music. 
· I can define ‘opera’ and ‘recitative’. 
· I can improvise a recitative. 
Starter: 
Ask the pupils to describe what they think an opera is. Then ask them to demonstrate what they think opera singing sounds like. 
Watch the KAPOW pupil video La Musica and use the questions to discuss what they have seen and heard. 
Ask: 
· Is this what you expected opera sound like? 
· What language do you think this opera is in? 
· Did you like it or not? Why? 
Main task: 
Show the presentation Monteverdi and the invention of opera to introduce the composer Claudio Monteverdi and explain the origins of the musical forms opera, recitative and aria. 
Play the game ‘Whose recitative is it anyway?’ This activity involves them improvising a recitative on a given subject, over a backing track. 
Work through the presentation Whose recitative is it anyway which includes instructions and examples of how to play the game. 

Plenary: 
Use the activity Baroque music timeline. This will be an ongoing collection of their knowledge throughout the unit. 
Ask the pupils to use the key questions as prompts and write what they can remember about the music of Monteverdi on the timeline. 
· Which composer lived from 1567-1643? (Claudio Monteveredi)
· Which large musical form did Monteverdi invent? (Opera)
· Which speak-like type of singing did Monteverdi invent? 
Use slide 4 of the presentation: Monteverdi and the invention of opera to check what they have remembered. 
	Lesson 2
Focus: To read and play a canon from staff notation. 
Success Criteria: 
· I can define ‘canon’ in music. 
· I can identify notes on the staff notation and play them on my instrument. 
· I can use the pulse oof the music to play in time with others. 
Starter: 
Play the clips in turn and ask pupils to consider the questions: 
· What kind of music is this? 
· What century do you think it was written? 
· Do you notice any similarities between  the songs? 
Then play the extract on KAPOW of Canon  in D by Johann Pachelbel. 
Play the introduction of each pop/rock song again and see if pupils can hear the influence of Pachelbel’s canon in the music. Reflect on how amazing it is that all these musicians are still inspired by Pachelbel’s music so many centuries later. 

Main task: 
Begin by explaining that a canon is a type of musical structure or form where an opening melody is imitated by one or more parts coming in one by one. A ‘part’ means an instrumental or vocal line. 
Play the video: Canon in D by Johann Pachelbel performed by String Quartet Musicians on videolink to watch the opening section of ‘Canon in D’, and ask pupils to notice where each player joins the canon. 
The parts work like this:
· The cello begins with the opening melody.
· The first violin plays a similar pattern at a different pitch to harmonise.
· The second violin joins in.
· Finally, the viola also plays a version of the same opening melody. 
A ‘round’ is a type of canon, too, so if your pupils have learnt to sing any during their time at primary school, you could quickly sing one of their favourites as a reminder. 
Learning to play ‘Canon in D’
1) Hand out the instruments and copies of the Sheet music: canon in D- glockenspiel part 4 with note names one between two. Display slide 1 of the presentation Canon in D. Listen to the Guide track for ‘Canon in D’, following the music along. 
2) Start by singing along to the bass melody, either to the letter names or just to a syllable like ‘lah’ or ‘dah’. 
3) Slide 2: Pupils now have a go at playing part 4 along with the guide track on their instruments. The same notes repeat on every line in part 4. The first challenge is to keep playing the notes on the sheet music without being distracted by the other parts they can hear in the guide track. 
4) Allocate parts (differentiate by part- 4 is the easiest and 1 is the most challenging) and hand out the appropriate sheet music.
5) Allow time for children to practice their parts. 
Key questions: 
· Where is F sharp on your instrument? Where is C sharp?
· How could you improve your performance? 
Plenary: 
Discuss the type of music they have played in the lesson using these questions. 
· What is canon? 
· What is the word for layers or parts in music? 
Hand back out the timelines from the previous lesson. 
Display slide 1 of the presentation Baroque timeline identifying but not clicking on Johann Pachelbel. 
Ask the children to find Pachelbel on their copy of the timeline, adding his name and any information they can remember about him. 
Click to reveal some key facts about the composer and ask pupils to check their work. 

	Lesson 3 

Focus: To demonstrate an understanding of Baroque music features when composing. 

Success criteria: 
· I can describe why Henry Purcell was important in Baroque music. 
· I can explain what a ground bass is. 
· I can compose a ground bass melody on my instrument. 
· I can notate my ground bass so that someone else can play it. 
Starter: 
Explain to the class that they will listen to some music, and think about its structure (organisation), listening out for any repeating patterns. 

Play the Audio: Dido’s lament from KAPOW to share a clip of the first English opera: Purcell’s opera ‘Dido and Aeneas’. 

Listen and use the question prompts: 
· What kind of music/singing is this? 
· Did you notice any repeating patterns in the song? 
· What is a repeating pattern called in music? 
· Have you heard any other music where the bass line/cello repeats one pattern? 
Use slides 1 and 2 to share information about the composer Henry Purcell and explain ground bass. Listen to the audio on slide 3 for an example of Purcell’s music. 

Main task: 
Explain that the children will compose, notate and perform a ground bass melody. 

Use slide 1 of the Presentation: Ground bass to discuss the process explaining that: 
· They should try out their ideas on their instruments before writing anything down. 
· They should use the left-hand notes on their instruments to get the lowest pitches. 
· They can choose how long to make their ground bass melodies; the first page of the activity: ground bass notation allows plenty of space for writing the note names but they could make the melody as short as one or two bars. 
· They can use any pitches, including flat and sharp notes. 
Organise the classroom so that the children can access the instruments and hand out the KAPOW activity: Ground bass notation and the resource treble and bass clef. 

Use slides 2-4 to explain how they will write down their ground bass melodies. 
The challenges for notating their ground bass are:
· Challenge 1: Notate your ground bass in letter notation.
· Challenge 2: Notate your ground bass in treble clef staff notation.
· Challenge 3: Notate your ground bass in bass clef notation.
Slide 5 shows an example of what the completed tasks could look like. 

Composing a ground bass

Allow time for composing, notating and rehearsing their ground bass patterns.

Invite the children to perform their ground bass melodies as a repeating pattern.

Discuss their work:
· Was that a repeating pattern? 
· What was good about the performance? 

Plenary: 
Hand out the children’s copies of the activity: baroque music timeline, started in Lesson 1: Monteverdi and the invention of opera. 

Show the Presentation: Baroque timeline identifying but not clicking on Henry Purcell. 

Ask the children to find Purcell on their copy of the timeline, adding his name and any information they can remember about him.

Click to reveal some key facts about the composer and ask pupils to check their work.
 

	Lesson 4 

Focus: To combine knowledge of staff notation and aural awareness to play a fugue. 

Success Criteria: 
· I can explain what a fugue is. 
· I can perform a fugue from staff notation. 
· I can listen carefully to play in time with others. 
Listen to a short clip from the link Toccata and Fugue in D minor by J S Bach and ask these questions: 
· Have you heard this music before? Does it remind you of anything? 
· What instrument traditionally plays this music? 
This piece is by the Baroque composer Johan Sebastian Bach or JS Bach for short. 
Explain that he was particularly famous for developing a musical form called the fugue. Start the video again at 03:00 to listen to a clip of the fugue section and ask: 
· How would you describe the texture of this music? 
· Can you describe the structure of this music? 
· Does the structure or texture remind you of anything? 
Main event: 
Display the presentation Fugue  from KAPOW and work through the slides to introduce the history and structure of the fugue musical form. 
Slide 7: Introduce the fugue they will learn called Funky Fugue. 

Listen to the piece by listening to the audio clip on KAPOW. 

Show slides 7-10 to highlight the subject and counter subject melodies to help pupils recognize repetition and polyphony. 

Learning to play Funky fugue – section A

Pupils will learn to play the piece ‘Funky fugue’ by Kay Charlton.

1. Organise the classroom so they can access tuned percussion instruments such as glockenspiels.

2. Hand out copies of Sheet music: Funky fugue – part 1. Starting all children with part 1 will enable you to assess who may need further support or challenge when learning the whole piece.

3. Begin with pupils listening to the subject being sung, then singing it back as many times as needed to become familiar with the melody. (There is a four beat count in.)

4. Listen to the first half of the subject played on a glockenspiel. 

Allow time for pupils to practice this section on their own instruments. Play along with the audio clip when they are ready. 
5. Listen to the second half of the subject played on a glockenspiel, and again, allow time for practice and playing along with the audio. 
6. Finally, listen to the whole subject played on glockenspiel. Ask the children to practice playing it all the way through as before. 

Learning to play Funky fugue- Section B
Repeat this process to learn section B of Funky Fugue. In part 1, this is the counter subject. 
Funky fugue counter subject- sung (first two bars with four beat count in. 
The next audio shows funky fugue counter subject- sung (bars three and four with four beat count in. 
Then, funky fugue counter subject- first half. 
Funky fugue counter subject- second half. 
Funky fugue counter subject on the glockenspiel. 
Then, Funky fugue subject and counter subject (the first eight bars of the piece, with four beat count in). 

7.Identify any children who would benefit from working with greater challenge or support, then allocate sheet music as follows, ready to learn part B of Funky fugue: 
Sheet music: Funky fugue part 3- LA 
Sheet music: Funky fugue- part 2 for GD

8. Group pupils according to the part you have allocated them. Challenge them to use their aural awareness of the piece and what they know about notation to work out how to play part B. Use these questions to guide them before they begin: 
- How many beats are in each bar? 
- What do the lines in the empty bars mean? 
- What do the lines in the bard with the other notes mean? 
- What do the curved lines joining two notes together mean? 

9. Bring the class back together to play Funky Fugue from the beginning to the end of section B. 
Set the tempo before they begin, keeping it slow to enable pupils to listen to each other and stay in time. 
Learning to play funky fugue- section C and D 
The children now learn to play section C and D of Funky fugue. Repeat the learning process, using what worked well for sections A and B. 
Once they are ready, bring the back together to play sections C and D. 

Plenary: 
Hand out the timeline from the previous lessons. Show them the presentation Baroque timeline identifying but not clicking on Johann Sebastian Bach.

Ask the children to find back on their copy of the timeline, adding his name and any information they can remember about him. 
Click to reveal some key facts about the composer and ask pupils to check their work. 


	Lesson 5

Focus: To apply their understanding of fugue structure when performing with others. 

Success Criteria: 
· I can identify similarities and differences between sections of the music in Funky Fugue. 
· I can use prior knowledge of melody and rhythm patterns to help read staff notation. 
· I can listen carefully to play in time with others. 
Starter: Watch the pupil video on kapow He shall feed his flock 
Ask: 
· What kind of music is this? 
· Does it remind you of music by other composers studied in this unit? 
Explain that it was written by another Baroque composer, George Frideric Handel. The type of music is called an ‘oratorio’ but is very similar to an opera.

Main task: 
Di splay slides 1 – 6 of the Presentation: Handel and the oratorio. Use the information and listening examples to introduce the composer Handel and explain the similarities and differences between opera and oratorio.

The key difference is in the theme of oratorio; the form was created to get around the rule that non-religious music couldn’t be performed during the run-up to Easter. Operas, however, were all about excess with themes like love or tragedy and elaborate costumes and scenery.

The final listening example, Handel’s ‘Hallelujah chorus’ may be familiar to the class.

It is traditional for audiences to stand up during this piece. This could be because at the London premiere of the piece, King George III allegedly stood up at this point, and everyone else had to stand up too – it was forbidden to sit when the King was standing. No one knows if this story is true.

Learning to play Funky fugue – sections E and F

Listen to the whole piece Funky fugue, learned in the previous lesson. 
Begin by practising the first page of Funky Fugue. Hand out the differentiated parts:

Funky fugue part 1 – Main part.
Funky fugue part 2 – Challenge part.
Funky fugue part 3 – Easier part.

Move on to look at page 2, which includes sections E-H. Remind the children that because they are playing a fugue, the subject and counter subject tunes will repeat. This makes learning it easier.

Ask pupils to look at Funky fugue pages 1 and 2 side by side, comparing the rhythms and pitches of the counter subject (sections A and E). Any children playing the challenge part should focus on comparing the subject played by part 2 in sections A and E. 
Listen to the audio on KAPOW of the counter subject played on glockenspiel. 

Repeat this exercise, this time comparing sections to B and F. Ask: 
· Are you playing the subject or counter subject in sections B and F? 
· How are the notes in sections B and F the same or different?

Now listen to the subject as a reminder for the Part 3 players. 

Practise with everyone playing sections E and F. 

Learning to play Funky fugue – sections G and H

The fugue ends with sections G and H. Part 3 has an important job here to hold the pedal note by playing ‘E’ repeatedly. This helps create a slightly dissonant (clashing) sound when parts 1 and 2 play their quaver patterns over the top. This signals the end of the fugue is approaching.

Play the clip to demonstrate.

Allow pupils to spend time learning sections G and H.

Once they are confident, practise playing sections E – H all together.

Organise the classroom so that pupils sit with their groups ready to perform. Play Funky fugue all the way through, remembering to collect video evidence for later assessment.

Plenary: 
Hand out the timeline from the previous lessons. Show them the presentation Baroque timeline identifying but not clicking on George Frideric Handel. 

Ask the children to find Handel on their copy of the timeline, adding his name and any information they can remember about him.

Click to reveal some key facts about the composer and ask pupils to check their work.

Finally, ask pupils to turn over or hide their timelines. Use slide 2 to quiz the class on what feature of Baroque music each composer was best known for. Click to reveal the answers.
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