[bookmark: _GoBack] The Three Little Pigs – Guardian Advert: Year 6
Purpose: To  	Audience:   	
Form:  
Reading comprehension
· asking questions to improve their understanding 
· drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence
· predicting what might happen from details stated and implied 
· summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas 
· identifying how language, structure and presentation contribute to meaning
Writing Composition
Plan their writing by: 
· identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own
· noting and developing initial ideas, drawing on reading and research where necessary
· selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning
· précising longer passages 
· using a wide range of devices to build cohesion within and across paragraphs
· perform their own compositions, using appropriate intonation, volume and movement so that meaning is clear. 
Evaluate and edit by:
· assessing the effectiveness of their own and others’ writing 
· proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning 
· ensuring the consistent and correct use of tense throughout a piece of writing 
· ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register 
· proof-read for spelling and punctuation errors
Specific grammar objectives:
• Devices to build cohesion within a paragraph [for example, then, after that, this, firstly]
• Brackets, dashes or commas to indicate parenthesis
• Use of the passive to affect the presentation of information in a sentence [for example, I broke the window in the greenhouse versus The window in the greenhouse was broken (by me)]
• Layout devices [for example, headings, sub-headings, columns, bullets, or tables, to structure text]
• How hyphens can be used to avoid ambiguity [for example, man eating shark versus man-eating shark, or recover versus re-cover]
Spelling objectives
· use dictionaries to check the spelling and meaning of words 
· use the first three or four letters of a word to check spelling, meaning or both of these in a dictionary 
· use a thesaurus
· Statutory 5/6 word list
Speech and Language – Exploratory and Presentational Talk
· perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear.
· Show understanding through intonation, tone and volume so that the meaning is clear to an audience. 
Exploratory Talk 	Presentational Talk 	Parallel Writing 		Process Writing 	Product Writing
	Day
	Focus 
	Whole Class
	Independent/Guided work
	Plenary

	1
	1) To identify features of a journalistic text
(Journalistic writing focus)

I know the difference between journalistic and narrative writing
	Children walk into a headline on whiteboard/flipchart:
PIGS IN PERIL AS HOUSES DESTROYED
Exploratory talk - What type of writing is this? What’s the story here?
What story is it based on? 
Look at a copy of appropriate newspapers. Recap and Discuss presentational features, such as headline, byline and caption.
Ask children how they find out their news? e.g.
newspapers, Newsround or websites? Discuss social
media, e.g. Twitter and Instagram
Tell the children that The Guardian reports journalistic writing. 

Which of these are features (list below) of journalistic writing? Which are features of narrative? 
Which are features of both?

Quotations, present tense, formal writing, a fictional tale is told, story is told in the third person. 

COMPLETE VENN DIAGRAM

Watch advert : Stop watching after 47 seconds. 

What are the facts so far? Discuss what we know and the possibilities that go with the facts. 
COMPLETE LIST
	Identifying features:
Use a Venn to sort and identify features with narrative

[image: ]
Exploratory talk
What features do they share? How can we tell a
newspaper apart from a story? e.g., Formal, quotes,
reporting facts, Explain that newspapers tell stories
based on fact.


What are the facts so far?
Children to make a list of the facts and possibilities from the advert.
e.g. Fact: wolf is dead.
Possibility: he had burnt down one of the pigs
houses
	What is the traditional story of the three little pigs that we know? 
Can you retell it with your partner in less than 30 seconds? (summary skills)  Use pictures/letter clues to remind yourself of the story to help you remember. 

Present your version to another pair.

Peer assessment – did they include all the important parts of the story? Verbal feedback given – 2 great things and one which will help improve it! 
Tch give guidance on the feedback ideas.   

Likes, dislikes, puzzles,
connections:
Book talk about the
different fairytales
discussed – what do we know/remember? 

	2
	2) To write a newspaper report with bias

To use a relative clause to add information to a main clause

I can write from one particular point of view

I can use a relative clause
I can use adverbials for cohesion. 

	Children to walk into a headline across board
WICKED WOLF FOUND DEAD IN PIG’S HOUSE

The headline has been discovered but the story has been lost….. 

Exploratory talk 
What does bias mean? What bias does this headline present? Who is it leaning towards?

Model writing the introduction – look back at Rain Player article – what did we need to include – 5 W’s - plain facts, such as names and dates. Identify that nouns are a vital part of journalistic writing as they are writing about people and places. 

Model using a relative clause to add information about the wolf, e.g., The wolf, who has been suspected of previous robberies, was found dead in the little pig’s home. 

Tell the children that today they are to report using journalistic narrative – they are going to make up what happened and write the article as it is “true.”

Brainstorm ideas – write on flipchart paper what could have happened? 
Discuss which adverbials for cohesion could be used to help us….. some ideas below. 
Despite the fact 
Although it was suspected
Contrary to popular belief 
Even though it was thought

	Children to write their own report independently using ideas from the flipchart paper. 

LAP – work with Tch – choose what has happened and write own versions but working as a group to help each other. 

	Watch advert from start
again, but this time, stop
after 1:01
No discussion afterwards 

	3
	To change direct speech into reported speech

I can change direct speech into reported speech whilst keeping the information true. 
 
	Children to walk into new headline splashed across
board:
DESPERATE PIGS ADMIT TO ARSON
Discuss how the story is developing and how there is a different bias to this headline. Why? 
From what point of view does this story need to be written?

The police have been conducting door to door enquiries and they have quotes from key witnesses. 
In our report writing today, we are going to use them but not as direct quotations – converting direct to reported speech.
 
Role play – use children from the class to be key witnesses! 
Come the the front and read out cards – class will have the opportunity to ask further questions afterwards based on what has been said.
See attached file for quotes

Point the finger at Little Red Riding Hood for having issues with the wolf because he ate Grandma – she has a motive to get revenge.  

	Children to write police statements as reported speech – using FACTS only. 

Complete attached report file sheet. 

Discuss ways in which you can start the reported speech.

According to….
I can report that….
It has been reported that…..
The witness is believed to have said…. 
	Watch advert again, but this time up to 1:28.

Discuss what revelations may come out at court when pigs are questioned.

	4
	To write a report with bias

To know when to use active or passive sentences

I can identify active and passive sentences – by zombies


	Watch video up to the pig’s court scene. 1:30 secs.

Explain to the children that in court you would have to ‘defend your case’ and you could employ a lawyer to talk on behalf of you. 

Tell children that they are going to write the defence case for the pigs.

Exploratory talk 
What are the facts so far? Explore motives – what are these? Focus on oral rehearsal with strong sentences that lead to the children being able to write with bias. 

The Defence Lawyers story
Have a story for the pigs – they have admitted insurance fraud but they are adamant that they didn’t kill the wolf. They needed the money to support their mother who is ill but they didn’t kill the wolf. They have been framed. Have the police looked for any other suspects? LRRH could be a suspect.  

Create a bank of passive sentences which the children can use in their defence case e.g.
The house was destroyed by the wolf
The pigs reputation is being decimated by the wolf
The key witnesses must have been swayed by the wolf
The wolf has been treated with nothing but dignity by the pigs. 
The wolf blew on the house to put out a chip-pan fire, caused by the faulty electrics.

Tch Model writing the beginning of your own statement including passive voice! 


	Children to work in pairs and write the opening statement for court as the lawyers for the pigs 

Write on whiteboards and photocopy for both books – ensure inclusion of passive voice

	Children to rehearse and present their opening statements to the court

Tch to model rehearsing their own statement to show tone of voice and body language. 

Peer assessment – how many passive voice sentences can you hear in the statement? 


	5
	To write a story from one character’s perspective

I can write the story from the wolf’s point of view

I can write a story in the third person
	Children arrive to see that there has been a letter left by the wolf saying that he knew the pigs were out to get him but he wanted someone to tell the story from his point of view as he doesn’t feel like he has been heard or listened to up to now.

Read the letter to the children  - what are our thoughts? What is the bias in this letter? Discuss what could be the wolf’s story – collate ideas on the flipchart for the children to then elaborate on. 
Talk about the use of emotive language – what does this do for the reader? 

Tch Model writing the first two sentences. Identify a relative clause and ensure use of a multi-clause sentence, e.g.
‘It all started when I fell out with my neighbour, Percy Pig, about something quite trivial. For years we had been friends, but now it was WAR!...

	Children to choose one of the ideas and write a story from the wolf’s point of view prior to death – think about emotive language – this was written before the wolf died! 

Give option of starting with tch 2 sentences. 

Limit children to no more than half a page of writing! 


	Peer editing:
Identify the emotive language used within writing. Why is this important?

	6
	To use the language and text features of a script in my writing
To use brackets, commas or dashes

I can write a short script involving two characters

I can use brackets, commas or dashes for parenthesis
	Tell children that Peter Pig was interviewed by a TV show but the footage was seized by the police before airing and it has mysteriously disappeared from the police evidence.  

The interview was going to be billed as 
‘Exclusive interview with Peter Pig! His side of what really happened!’

Explain the children are going to write a script for the missing evidence – what was asked and what were the answers?

As a class –what questions could have been asked?  
Record on flipchart paper. 


Tch Model writing the beginning of the script for a TV interview between pig and a television interviewer – include parenthesis of different importance – see below. 
Model using colon for layout and starting a new line each time the speaker changes

More able – can add in actions/stage directions in brackets after the colon e.g. 
Interviewer: So you killed the wolf then?
Pig: (shifting uncomfortably in the chair) No, I didn’t. I have been framed. 

Depending on the importance attached to it, additional information can be enclosed in brackets, commas or dashes.

Brackets – not important. Percy (the first pig on the
scene) was last seen on Tuesday.
Commas – neutral. Percy, the first pig on the scene,
was last seen on Tuesday.
Dashes – emphasised, a ‘strong’ interruption. Percy -
the first pig on the scene - was last seen on Tuesday.

	Children to write the script of the pig and the television interviewer. 

Interviewer to ask between 3 and 6 questions with relevant responses form the pig. 
	Have two chairs at the front. In pairs children to role play using a chosen script.

	7
	I can write a diary entry from one character’s perspective

I can write a diary entry in the first person
	Watch advert again, but this time up to 1:46 seconds.

Hold up a book that has just been discovered. Another one of the pigs (different to yesterday’s pig who was interviewed) kept a diary that was discovered at the end.

What could it have said?  
Recap emotive language and rules of first person.  

Tch models writing a diary entry that could have been written before the houses brunt down – focus on emotive language  


	Children to write a diary entry from one of the pig’s perspectives leading up to the arrest! 

Stress to the children that the pig’s thought this was top secret and would never ever be found so some shocking revelations are allowed! 

	Role play, ‘You’ll never guess what!” In pairs using each other’s diaries.

	8
	To write a discussion text
I can write an paragraph with an argument within

I can present a counter argument within a discussion text
	Explain to the children that we are going to take some of the issues which have arisen in the film and think about them by posing questions. We have 4 questions and we are going to look at them from both sides of the argument not showing a bias

Recap what bias is!

1. Is it ever acceptable to riot? Yes/no
2. Should you be allowed to have a weapon to protect your own home? Yes/no
3. Should you lie to protect your family? Yes/no
4. Did the wolf deserve to die?  Yes/no

Each group to have one question and discuss the answer – for and against. Rotate the questions around so that the children have a chance to debate them all. Make notes on whiteboards if needed to remind them of their discussions. 


	Each group to have one question and discuss the answer – for and against. Rotate the questions around so that the children have a chance to debate them all. Make notes to remind them of their discussions. 

	Collate notes on flipchart paper for each question showing yes/no.  


	9
	To create success criteria for our writing 
	Create boxed up success criteria using the article 
“Are professional footballers overpaid?” 
	Children create their own box it up success criteria grids 

	Recap the questions from yesterday and the answers given. Ask children to decide which question they want to tackle? (remove option 1 as that will be the modelled write)
LAPS group to choose the same question as they will write on the same table with support 

	10
	To write a discussion text
I can write an paragraph with an argument within

I can present a counter argument within a discussion text
	Explain that we are going to change the note form into sentences to create 2 paragraphs to show a balanced argument.

Tch model – take question 1 and model both paragraphs writing from note form into sentences thinking about including relative clauses, adverbials for cohesion, parenthesis (which punctuation is needed)
   
	Children choose one questions and write their 2 paragraphs. 

LAPs – supported by Tch/TA – to write their 2 paragraphs. 
	Peer assessment – read through the work of someone else – does it make sense? Check against Box it up SC

	11 
	To write a discussion text
I can write an paragraph with an argument within

I can present a counter argument within a discussion text
	Look back at the opening and closing paragraphs for professional footballers – what were the features? 

Model writing the introduction and final paragraph for question 1. 


	Children to write their opening and closing paragraphs. 
	Peer assessment – read through the work of someone else – does it make sense? Check against Box it up SC

Authors chair – would anyone like to read all or part of their work? 

	12
	To publish my work 
	
	Write up in the correct order 
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