Dragon Slayer - Year 4
Form: Discussion
Audience: The slayer from the video clip
Reading comprehension
Writing Composition
Plan their writing by: 
· identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own
· in writing narratives, considering how authors have developed characters and settings
Draft and write by: 
· compose and rehearse sentence orally (including dialogue) progressively building a varied and rich vocabulary
· organise paragraphs around a theme
· in narratives, creating settings, characters and plot
Evaluate and edit by:
· assess the effectiveness of their own and others’ writing and suggesting improvements
· ensure the consistent and correct use of tense throughout a piece of writing 
· proof-read for spelling and punctuation errors
Specific grammar objectives:
· express time and place using conjunctions [when, before, after, while, so, because], adverbs [then, next, soon, therefore], or prepositions [before, after, during, in]
· introduce paragraphs as a way to group related material 
· introduce inverted commas to punctuate direct speech 
· expanded noun phrases (for description and specification)
· forming past tense verbs by adding the suffix –ed or the irregular form
Spelling objectives
· Words ending in –ure – adventure, creature, capture 
· Suffix- dis- disappeared. Also revision of words beginning with suffix – un- unlikeliest, unusual, untrue
· from the Year3/4 Word List- library, different, disappear, through, island, special, straight, appear 
Speech and Language – Exploratory and Presentational Talk
· listen and respond appropriately to adults and their peers
· ask relevant questions to extend their understanding and knowledge
· use relevant strategies to build their vocabulary
· articulate and justify answers, arguments and opinions
· give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings
· maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to comments
· use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas
· speak audibly and fluently with an increasing command of Standard English
· participate in discussions, presentations, performances, role play/improvisations and debates
· gain, maintain and monitor the interest of the listener(s)
· consider and evaluate different viewpoints, attending to and building on the contributions of others
· select and use appropriate registers for effective communication

    Exploratory Talk                Presentational Talk                     Parallel Writing – integrated pieces of writing completed within a teaching sequence                            
Process Writing – exploring practicing language and skills needed for final piece          Product Writing – Final Piece                        PEER ASSESSMENT


	Day
	Focus 
	Whole Class
	Independent/Guided work
	Plenary

	1
	FOCUS: To draw inferences, predict and ask questions.

SC:
I can discuss what I am thinking with a partner or group
I can infer from a ‘hook’
I can form sensible questions to find out more

	Set up a hook (toy plush dragon) in the centre of the classroom for all children to see on arrival. Focus children’s attention on the ‘visitor’ and get them to discuss ideas about questions they could ask to find out more about its presence. 

In a certain colour, write down all the initial questions the children suggest on flipchart paper, leaving room for more.

Propose that the dragon could have arrived to introduce us to a story or a tale.

Explain we are going to listen to the opening of a tale that the dragon wanted us to hear. Play first 22 seconds of audio only - from Literacy Shed’s ‘Dragon Slayer’. Pause after the words ‘day in day out’. 

Explain our learning in literacy will now be based around this mythical tale and we are going to ask questions about what we have heard so far.

	Children discuss potential questions. In a different colour, write down all the questions the children suggest on flipchart paper, leaving room for more.

Fast forward to 1:15 on the video and pause so it displays the title: ‘Dragon Slayer’. Show only this to the children and ask children to discuss their thinking based on this revelation. Ask children to consider further questions in their groups.

Children discuss potential questions. In a different colour, write down all the questions the children suggest on flipchart paper.

Teacher to take a photograph of the completed flipchart full of questions and children to stick this in their books.

	Read all three sets of questions. Identify how our questions became more focused as we discovered more about the tale. 

I.e. started with just a toy dragon, then we heard part of a tale, then we found out the title.

	2
	Lesson 2:
FOCUS: To write an informed prediction 

SC:
I can use inference to inform my thinking
I can discuss my predictions with a partner
I can use PEE (point, evidence, explanation) to structure my informed prediction
	Recap previous lesson:
Who did we meet? (A dragon)
What did they want? (To tell us about a tale)
What did we learn from the tale? (That there is a man who slays dragons)

Watch video up to 2:25. Discuss what we have seen. What situation/ dilemma is each character in?

Explain we are going to write an informed prediction using PEE strategy. 

Write some basic predictions on the flipchart. Select one and explain we are going to expand this into an ‘informed’ prediction.

Model writing a full paragraph using PEE. Explain we need to use evidence to support our thinking about what might happen next.

	In literacy books, children are to write their own informed prediction as a full paragraph using PEE.

LA – One prediction using Point and Evidence

MA – One prediction using Point, Evidence, Explain

HA – Two or more predictions using Point, Evidence, Explain
	Children to read their own predictions aloud to the class. Peers to assess and identify use of the PEE strategy.




	3
	FOCUS: To write a monologue in role as a character

SC:
I can perform confidently in front of my peers in a hot seating exercise
I can infer what a character would say, think or feel based on their appearance/ situation
I can write and perform in the first person




	Whole class input:

Watch ‘Dragon Slayer’ up to 3:35. Display large image (printed for flipchart) with horse, dragon and the dragon slayer visible. Children discuss what each character would say, think or feel.

Take ideas and write them around image on flipchart.

Explain we are going to write an ‘internal monologue’ in our books. 

Explain an internal monologue happens inside a character’s head. It is the character talking to themselves. These types of monologues can be used to give you more information about how a character is feeling. 

Talk through features of a monologue:

Ask Rhetorical Questions
 When writing a monologue, make sure that you engage with your audience. Ask rhetorical questions to make them feel like you’re talking directly to them.

Describe the Action
 The character giving the monologue should be 
describing what is happening. Use this to give your audience an idea of where the story is going next.

Describe the Character
 The way that your character talks during a monologue and the opinions that they express can give your audience lots of clues about them.

Write in the First Person
 As monologues are a speech by only one person, they are nearly always written in the first person. This means using pronouns, such as: I, me, mine.

Choose a character and create a flipchart with more detail as to what the character might say in their internal monologue. 

Teacher to model verbally the monologue.... slang language, pauses. 


	1. Verbally, using the tch model as an example. Fingers in ears and say your internal monologue.
2. On whiteboard, use the flipchart to make some bullet points you def want to include. (tch model first)
3. Verbally say your monologue again using bullet points as a guide.
4. Add any further bullet points
5. Verbalise it again
6. Write the monologue on a whiteboard. 

Success criteria
I ahve used a rhetorical question
I have described the actions of the character
I have used first person – I, me, we, mine
I have included my feelings  
	Peer assess – listen to your partners internal monologue. What are your thoughts? Could they add in anything else? Look at the success criteria. 

	4
	Lesson 4:
FOCUS: To write a diary entry in role as the baby dragon

SC:
I can use the first person accurately
I can infer what a character would say, think or feel


	Watch ‘Dragon Slayer’ up to 4:36. Discuss what has happened so far in the tale. 

Display picture of the horse and its facial expression. Discuss. Display picture of the dragon slayer and his facial expression. Discuss.
Display picture of the baby dragon and his facial expression. Discuss.
 
Ask the children to explain what the ‘dilemma’ is.
They should explain that the baby dragon has nobody to care for it and without its mother it may face death. The slayer needs to decide whether or not to take it or leave it.  
Explain we will focus on the baby dragon’s perspective today. On flipchart paper, in one colour, write down everything the baby dragon might be thinking. In another colour, write down what the baby dragon might be feeling. On another flipchart, write some positives and negatives of the baby dragon joining the dragon slayer. 
  


	Explain that we will be writing a diary entry in role as the baby dragon, considering the implications of going with the slayer. 
 
In role, children write a diary entry detailing the baby dragon’s thoughts and feelings including the positives and negatives of the baby dragon joining the slayer.
 
Support- Display the thoughts and feelings flipchart to support the writing process.

	Presentational talk- In role as the baby dragon, children to rehearse them acting out their diary entry for the children to recall what they might have written about. 
 
Ask some children to volunteer to read out their writing too.


	5
	FOCUS: To understand the structure of a non-chronological report.
Introduction
FOR paragraph
AGAINST paragraph
Title
Conclusion
Emotive/ powerful language
Rhetorical questions
Adverbs/ adverbials
Present tense
3/4 spellings


	Introduce children to the model text. 
Exploratory talk – what type of text do you think this is? Children to discuss the text type based on what they observe about the structure of the text.
Explain the text type is a discussion text, check children’s understanding of what a discussion text is. Have they seen or written one before?
Read the discussion text with the children.
Explain that we will be identifying the structural and language features of the text. Ensure children understand the difference between language features and structural features. 
 Explain language features are to do with words/ vocabulary/ sentences and structural features are to with how the text appears and is built/ put together.
Talk through the success criteria, introducing the features we will be looking for today.
	Structural
	Language

	Introduction
FOR paragraph
AGAINST paragraph
Title
Conclusion 
	Emotive/ powerful language
Rhetorical questions
Adverbs/ adverbials
Present tense
3/4 spellings




Create a key, with a different colour for each feature.

	Children to locate and label each structural feature.
 
LA – Guided group, finding features together with support
MA/HA - Mixed ability pairing
 
Teacher to model on large A3 paper stuck to the flipchart finding each feature.


	 Peer assessment: 
 
Ask the children to work with their partner to check each other's labelling.
 
Children to use the teacher’s flip chart example to check for all the features.


	6
	FOCUS: To plan a discussion text

I can summarise a text using a conscience corridor
I can write in the first person as a character







	Explain that each discussion text must begin with a question as its title.
Recap the dilemma from the dragon slayer video. Ask children to come up with different questions for our discussion text. Record possibilities on a flipchart.
Children to vote for the best. Question should be focussed and specific, e.g.:
‘Should the dragon slayer leave the baby dragon in the wild?’
Explain that we will carry out a ‘Conscience Corridor’ in role as the dragon slayer.
Set up a conscience corridor with the children who think he should leave the baby dragon on one side and those that think he shouldn’t on the other. As one child/ teacher plays the role of the slayer walking through the corridor, children cast their thoughts/ opinions. The person playing the role of the slayer will decide the outcome after they have reached the other end of the corridor.

	On two separate flipcharts, create a ‘reasons why he should leave the baby’ and ‘reasons why he shouldn’t leave the baby’.
Children discuss and offer their thoughts for each.
Collate these reasons, leaving space underneath. 
Then, children discuss evidence, focussing on why he should or shouldn’t leave the baby. Ensure sensible reasons are given. 
Collate this underneath the reasons on each flipchart.
Teacher to take a photograph of the completed flipcharts and children to stick these in their books.







	Children to practice writing first person sentences that could be used in their discussion text, proposing a reason for/ against, backing it up with evidence.

	7
	FOCUS: To box up a discussion text

Introduction
FOR paragraph
AGAINST paragraph
Title
Conclusion
Emotive/ powerful language
Rhetorical questions
Adverbs/ adverbials
Present tense
3/4 spellings

	Children to turn back to previous WAGOLL.
Recap previous lesson and ask the children to think of the different structural features and the different language features. 
What features are needed in a discussion text
Spend time recapping the features as the children will not be familiar with them all.  
Using the previous WAGOLL, model how to turn the discussion text into a boxed up success criteria grid. 
Ask the children to help identify the examples for the outer layer. Can you spot any language features which have been used? Model adding onto the class plan.
Explain that some of these specific examples can be magpied for our own planning grid, if possible.
Create a list of examples from the WAGOLL on the whiteboard.




	Referring to the class planning grid for the WAGOLL, children create their own grids for their own discussion text.
Ensure language is magpied and added to their grids. It could be magpied from previously written sentences/ short burst pieces.
While modelling, explain we are not writing in full sentences, we are only adding useful words or phrases, this could include emotive language/ selected rhetorical questions.
 
 


	Peer assessment:
 
Children to share their learning with their partner.
 
Partner to peer assess work so far to identify if any details/ features have been missed.

	8
	FOCUS: To draft a discussion text

Introduction
FOR paragraph
AGAINST paragraph
Title
Conclusion
Emotive/ powerful language
Rhetorical questions
Adverbs/ adverbials
Present tense
3/4 spellings


	Explain that we will be drafting our discussion text, starting with the introduction.

Children to turn back to previous WAGOLL.

Re-read introduction.

What is the purpose of the introduction? What does it need to do?

Children explain that the introduction sets up the ‘argument’, explaining the discussion point from the question. It does not offer an answer to the discussion, rather it sets up the rest of the discussion by saying what the following piece of writing will explore. It should give the reader a brief overview of some of the points that will be discussed.

Recap our chosen question: ‘Should the dragon slayer leave the baby dragon in the wild?’

Using the children’s ideas and input, draft a whole class introduction, to be used by everybody.

Explain we are now going to write our paragraph with arguments ‘for’ leaving the baby dragon in the wild.

	Product Writing – Final Piece  Using the previously prepared flipchart containing all points ‘for’ leaving the baby dragon in the wild including the evidence for each point, children to write their ‘for’ paragraph.

HA – 4 points ‘for’ including detailed evidence for each one.
MA – 3 points ‘for’ including detailed evidence for each one.
LA – 2 points ‘for’ including evidence for each one. 

ALL CHILDREN TO DRAFT ON THE RIGHT HAND SIDE OF A DOUBLE PAGE SPREAD

	Select children to read their drafted section out loud to the rest of the class.
 
Can the other children spot any features? Two stars and a wish style feedback.

	9
	FOCUS: To draft a discussion text

Introduction
FOR paragraph
AGAINST paragraph
Title
Conclusion
Emotive/ powerful language
Rhetorical questions
Adverbs/ adverbials
Present tense
3/4 spellings

	Using a blue pen, revisit the drafted paragraph from yesterday. Explain that we are going to edit our ‘for’ paragraph before we write our ‘against’ one. 
 
SYSTEMATIC EDITING
 
Model how to check for emotive/ powerful language. If there isn’t any, model how to add in a sentence that could contain it. Explain that, in books, this is done on the left-hand side ‘editing page’ of your double page spread. Children edit and improve for that feature only.
 
Model how to check for rhetorical questions. Explain that we would look only be looking for one or two. Model correcting where deliberate mistakes were made, for example if a question mark has been left out. Children edit and improve for that feature only. 
 
Model how to check for 3/4 spellings. If there aren’t any, model how to add in sentences containing 3/4 spellings. Explain that this is done on the right-hand side ‘editing page’ of your double page spread. Model how to change deliberately used similar words into 3/4 spellings. Children edit and improve for that feature only.
 
Model how to check for adverbs/adverbials. Show that we can add them in at the beginning of sentences, for example, ‘firstly’, ‘additionally’. Ensure this is not done too regularly. Children edit and improve for that feature only.

	Using the previously prepared flipchart containing all points ‘against’ leaving the baby dragon in the wild including the evidence for each point, children to write their ‘against’ paragraph.

HA – 4 points ‘against’ including detailed evidence for each one.
MA – 3 points ‘against’ including detailed evidence for each one.
LA – 2 points ‘against’ including evidence for each one.
 
ALL CHILDREN TO DRAFT ON THE RIGHT HAND SIDE OF A DOUBLE PAGE SPREAD

	Select children to read their drafted section out loud to the rest of the class.
 
Can the other children spot any features? Two stars and a wish style feedback.


	10

	FOCUS: To draft a discussion text

Introduction
FOR paragraph
AGAINST paragraph
Title
Conclusion
Emotive/ powerful language
Rhetorical questions
Adverbs/ adverbials
Present tense
3/4 spellings


	Using a blue pen, revisit the drafted paragraph from yesterday. Explain that we are going to edit our ‘against’ paragraph before we write our conclusion. 
 
SYSTEMATIC EDITING
 
Model how to check for emotive/ powerful language. If there isn’t any, model how to add in a sentence that could contain it. Explain that, in books, this is done on the left-hand side ‘editing page’ of your double page spread. Children edit and improve for that feature only.
 
Model how to check for rhetorical questions. Explain that we would look only be looking for one or two. Model correcting where deliberate mistakes were made, for example if a question mark has been left out. Children edit and improve for that feature only. 
 
Model how to check for 3/4 spellings. If there aren’t any, model how to add in sentences containing 3/4 spellings. Explain that this is done on the right-hand side ‘editing page’ of your double page spread. Model how to change deliberately used similar words into 3/4 spellings. Children edit and improve for that feature only.
 
Model how to check for adverbs/adverbials. Show that we can add them in at the beginning of sentences, for example, ‘firstly’, ‘additionally’. Ensure this is not done too regularly. Children edit and improve for that feature only.

Children to turn back to previous WAGOLL.

Re-read conclusion.

What is the purpose of the introduction? What does it need to do?

This should say again what the general point was in the introduction, briefly summarising the key points and give your own opinion.


	Children decide their own viewpoint and draft their conclusion.

Children to edit and improve their conclusion, looking for a summary of the argument, key points and a personal opinion.
	Children to present their work under the visualizer and read it out to the class. Focus – punctuation for pauses.    


