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Exploratory Talk  Presentational Talk  Parallel Writing  Process Writing  Product Wri ting

Reading comprehension
· asking questions to improve their understanding 
· drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence
· predicting what might happen from details stated and implied 
· summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas 
· identifying how language, structure and presentation contribute to meaning
Writing Composition
Plan their writing by: 
· identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own
· noting and developing initial ideas, drawing on reading and research where necessary
· selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning
· précising longer passages 
· using a wide range of devices to build cohesion within and across paragraphs
Evaluate and edit by:
· assessing the effectiveness of their own and others’ writing 
· proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning 
· ensuring the consistent and correct use of tense throughout a piece of writing 
· ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register 
· proof-read for spelling and punctuation errors
Specific grammar objectives:
· use direct speech correctly
· punctuate sentences correctly using capital letters and the correct demarcation at the end of the sentence.
· 
Spelling objectives
· use dictionaries to check the spelling and meaning of words 
· use the first three or four letters of a word to check spelling, meaning or both of these in a dictionary 
· use a thesaurus.
· Statutory 5/6 word list
Speech and Language – Exploratory and Presentational Talk
· listen and respond appropriately to adults and their peers
· ask relevant questions to extend their understanding and knowledge
· use relevant strategies to build their vocabulary
· articulate and justify answers, arguments and opinions
· give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings
· maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to comments
· use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas
· speak audibly and fluently with an increasing command of Standard English
· participate in discussions, presentations, performances, role play/improvisations and debates
· gain, maintain and monitor the interest of the listener(s)
· consider and evaluate different viewpoints, attending to and building on the contributions of others
· select and use appropriate registers for effective communication 

Book families 
Man on the Moon, Beegu, Fieldtrip to the ocean
Purpose – to write a biography.   Audience – Mr Mason – he would like to learnt about Issac Newton. 

	Day 
	Learning Objectives 
	Whole class 
	Independent / guided work 
	Plenary 

	1
	L.O: to research 
	Ask for children’s ideas of setting and who / what might live there.
Have they seen a polar bear before? What are they like? Where do they live?
Provide each table with an A3 sheet featuring a variety of wildlife photographs of polar bears in their natural habitat. What do they notice? What do they know about polar bears already? Has anybody seen a polar bear in real life or in a film?
Model KWL grid.
What we know about Polar Bears: What we would like to know:
What we have found out:
Watch film clips of polar bears in their natural environment and add to grid.
Introduce and model QMatrix if preferred.
If ch are to write fact files these will need to be modelled and examples shown.
	Provide non-fiction books about Polar bears for children to read and research facts.
Children complete KWL grid.
Use QMatrix if preferred. Children could write fact files about polar bears.
	Discuss what the class now know about Polar bears. Read from fact files and evaluate the effect on the reader. Do they provide clear information?

	· 2.  
Make inferences on the basis of what is being said and done
answer and ask questions
predict what might happen on the basis of what has been read so far
	
	Hide and Reveal from front cover of book and book blurb. Make predictions. Share the initial illustration from the first double-spread of the book, in which the crow spots the polar bear floating towards land on the tiny iceberg.
What do ch notice? Based on what they have learned so far about polar bears, is there anything unusual in the image? What environment would they normally expect to find a polar bear in? How is this different?
How do you think the polar bear is feeling? Why might he be feeling that way?

Collect noun phrases,’The strange white creature’, ‘The dark waves’ and discuss. If this lang.feature has not been taught, take time to do so or to revisit where appropriate. Add these to WW. 

Short burst writing – use these to create a poem about the polar bear. 
	Ch write their responses in their Response / reading journals.
This could be Leaf’s personal journal and would therefore be written in 1st person.
	Read from journals, discuss and evaluate.

Revisit and add to WW the verbs, ‘saw’ and ‘carried’. Both past tense, but ‘saw’ is irregular and ‘carried’ has a specific spelling rule.

	· Make inferences on the basis of what is being said and done
· answer and ask questions
predict what might happen on the basis of what has been read so far
	
	Why does it have to make its home in the ‘old, overgrown cave’? Why will no one approach the bear’s cave? Are the other animals right to be afraid? 
Read up to “the animals would flee in fear” Do you think the animals should be afraid? Why is he collecting leaves? Perhaps to send a note home. What might he write in a note? How is he feeling? What does he need? Where does he really belong? 
Model writing a short note in role as the bear expressing what we consider to be his feelings, his concerns and his needs at this point in the book.
Continue to add noun phrases to WW: ‘the old, overgrown cave on the hill’
Continue to add past tense verbs to WW ‘seen’
	Give out some large leaf shapes to the class and ask them to write their own note in role as the bear. How might the bear send these ‘leaf notes’?
Would they fly with the wind, float on the water (children might make links to the idea of a message in a bottle)?
	Read some messages in role. Consider expression.

Cross-curricular - Explore art in nature as in the work of artists such as Andy Goldsworthy.

	Revisit co- ordination (and, but)
Spelling pattern - ture
Plural nouns -
leaf / leaves, wave, head, crow, animal

Make inferences on the basis of what is being said and done
	
	Read aloud from the start of the book and then on to the next double page (up to “…but no one was brave enough to talk to him.”)
Explore the word Leaf - and its use here.
Explore the responses given by the animals shown in the illustration. What are they all thinking and feeling?
Use Rumours to understand what the animals think of Leaf.
Draw their attention to the quote: “No one, they thought, should have to live in fear.” Is Leaf making them live in fear?
Consider Badger’s response – “Needs to go!” Why might badger feel this way? Are they considering Leaf’s needs? Are they treating him fairly?
Explore the use of ‘but’ to join the two clauses. Consider the sentence opener, ‘Every day’. Add to WW and discuss its function.
	Ask children to work in groups to prepare a Freeze-Frame of the moment in which the animals are having this discussion. How might their body language reflect their attitudes towards ‘Leaf’? Give the children time to decide their position and pose before allowing them to share their frozen image with the class.
Refer to image when preparing their freeze.
Children voice their thoughts in role as their chosen character. They add a further thought and when approached through Thought tracking they add this additional response.
	Consider the animals’ views of Leaf. How might Leaf have felt if he overheard this discussion?

	Write narratives about personal experiences and those of others (real and fictional)
	
	Referring to the previous FF, ask children to consider Leaf’s feelings. How might he feel? What would he be thinking? Using one group as a model, repeat the freeze-frame and thought tracking, but this time incorporate Leaf’s responses and thoughts.
What should the animals do? Allow the class time to discuss some of the potential guidance they might give and how the animals might respond to those suggestions.
Continue to add noun phrases to WW - ‘hundreds of beautiful leaves’ and past tense verbs - burst, ran, covered.
Continue to discuss adverbial openers of time - ‘one day’.
	Add to Response journal a short piece of writing in 1st person from POV of Leaf. OR
Ch write a short note to the council of animals, or to one of the animals in particular, giving them advice about what they might do in this situation.
	

	This activity supports the development of prosody (expression).
	
	Readers’ theatre
Assign the given paragraphs to each group (5 in total) Which words or phrases shall we speak together? Are there some sections where one or two voices might be more effective? Which words need to be whispered, shouted, sung, echoed, repeated? Are there places they might add some movement, music or sound effects?
	Each group practises their section ready for performance.
	Performance of readers’ theatre. Discuss for effect and evaluate.

	· Make inferences on the basis of what is being said and done
Write for different purposes
	
	Share the illustration p12 where Leaf has returned to his cave. How is he feeling back in the cave? Why do they think the crows could be perched on top of the cave? How do they feel about Leaf?
Refer to ch’s research about polar bears and make links with the science curriculum. How has Leaf adapted to his usual Arctic environment? How might he feel in this new environment? What does a polar bear need and does he have access to those needs?

On large paper, draw a simple outline of the bear. Model examples of the following. In the space outside of the outline, write down what Leaf does and how others view him. Within the outline, write down words and phrases to describe his characteristics, how he might be feeling and what he might be thinking on the inside, unseen by others.
	After modelling the process, ask children to work in small groups to produce their own role on the wall posters for Leaf.
Ch might write a short paragraph summarising Leaf’s character.
	Consider the character of leaf using some of the Role-on-the-wall examples.
Pg 11 What did they think Leaf was trying to do? Why? What is important to Leaf?

	Make inferences on the basis of what is being said and done
	
	Share the illustration from the next spread where the animals and the crows are debating. Read the first sentence: “A meeting was called to decide what to do about this strange situation.”
How would Leaf feel if he knew they were all gathering behind his back to talk about him? What should the other animals have done?
Look at the differences between what the crows are saying and how the other animals are responding. Why do they have such a difference of opinion?
	Give each group an A3 copy of the illustration and a set of post-it notes. What else might the animals say to one another as part of their debate? Ask ch to write their ideas onto a post- it note and then add it to the illustration.
	What are the reasons for and against helping the polar bear?

Use Conscience corridor to allow children to share their reasons for and against helping Leaf.

	Spelling - Words ending in – tion - situation
Write for different purposes
	
	Refer to CC from yesterday and reflect on the reasons to help Leaf. What is a speech? Who gives speeches? Model what a speech might look like. Refer to this book and how the crows could give a speech to persuade the other animals to help Leaf. Note the use of the conjunction ‘but’.
	In Response journals, children write a speech in role as one of the crows to convince the other animals to help Leaf.
	Present the speeches and evaluate.

	Write for different purposes
	
	Using SWBST grid summarise the story so far. Note use of adverbial of time -‘A few days passed’. Continue to collect past tense verbs and noun phrases - ‘the wild wood’, ‘the edge of the great cliff’
What is the effect of the ellipsis? What is Leaf trying to do?
	Ch design their own flying machine designs for Leaf. They then add annotations to explain some of the features and functions of their design. They explain to a partner why they have made their design choices and how the machine will help Leaf to fly. Finally, they write their explanation.
	Ch present their designs and explanations.
These are evaluated and reviewed.

	· Write narratives about personal experiences and those of others (real and fictional)
· Consider what they are going to write before beginning by planning or saying out loud what they are going to write about
Proof-read to check for errors in spelling, grammar and punctuation.
	
	‘They let him speak and at last they all listened.’ Discuss what ch think happened to Leaf before he arrived.
Note use of conjunction ’and’.
SWBST - summarise orally in first person Leaf’s journey. Box-up the key events. Use a storyboard as a prompt if needed.

Prior to writing, use the boxed success criteria to plan for purpose and effect. Use also for evaluation
	Children will write an extended piece in the 1st person where Leaf details his own story, where he came from and his past experiences.
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