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RE- Autumn 

	Lesson 1- Does everyone have the same belief in God
FOCUS: To recognise how religious beliefs vary based on exploring different viewpoints  

· I can define the terms agnostic, atheist, secular and theist
· I can make inferences about someone’s belief by exploring their views about God or gods
· I can use a sliding scale to represent differing views
Starter: 
Explain to the children that one side of the room represents ‘always’, one side represents ‘never’ and the middle represents ‘sometimes’. 

Read the sentences below and ask the children to indicate how much they agree with each statement by standing along the classroom scale between ‘always’ and ‘never’.

· ‘When I’m happy, I love to dance’ – declare that everyone standing on the ‘always’ side must be dancers and everyone on the ‘never’ side never dances (these conclusions will be discussed later).

· ‘I enjoy playing a musical instrument’ – declare that everyone on the ‘always’ side must be a musician.

· ‘I enjoy eating beef’ – declare that everyone on the ‘never’ side must be vegetarian.

Question
· Were the conclusions fair? (No, as it is possible for a professional musician to not always enjoy playing their instrument; equally, someone who does not eat beef may still enjoy other meat or fish.)

Explain to the children that forming quick opinions about people can sometimes lead to misunderstandings and unfair ideas about others which can create stereotypes.

Stereotyping assumes everyone in a group is the same which can be upsetting. For example, a stereotype might lead some to think that all religious people pray to God. While this may be true for some religious people, it is not true for everyone and should not be assumed.

Explain to the children that in the lesson, they will explore different viewpoints and beliefs to understand and appreciate how diverse and unique people’s beliefs can be.

Share the Presentation: Respectful religion and worldviews and explain that using inclusive language can ensure discussions remain respectful and reflect the diversity of different people’s viewpoints.

Point out that being inclusive means making sure everyone feels included, respected and equally represented even though people may have different ideas and interpretations about things. Encourage children to use these words and phrases during the lesson.

Main Event: 

Sliding scale
Display slide 1 of the Presentation: Agnostic, atheist or theist? which shows the words and definitions for agnostic, atheist and theist.

sk the children to read the words and their definitions and identify which are connected. Following their feedback, drag the definitions to the words (some children may be familiar with the root word ‘theos’ meaning god and the prefix ‘a’ to mean the opposite).

Explain to the children that people who are theist may be religious which means they follow a set of beliefs and teachings, often linked to a belief in a god.

Display slide 2 and point out that they will use the sliding scale to draw conclusions about a person’s beliefs.

Play ‘Part 1’ of the audio clips, then ask the children the following questions:

· What might this person’s religious beliefs be?
· Where would you position them on the sliding scale? (Move the icon to represent their ideas.)

· Could the icon be moved to a different position?
Take feedback from the children, encouraging them to use some of the inclusive language they explored earlier in the lesson, for example, “I notice that they went to church which could mean they are a theist as many Christians go to church.”

Repeat with ‘Part 2’ and ‘Part 3’ – after each clip, repeat the questions, take feedback from the children and move the icon along the sliding scale to reflect their thoughts. 

Explain that it is important to listen to somebody’s full story before making assumptions as people’s beliefs can change and vary.

Repeat the activity using the audio clips on slide 3 and ask the children what they have learned. (People have different views about God, and these views can change over time.) 

Own beliefs
Ask the children to think about how they would discuss their own beliefs about God.

Display slide 4 and hand out the Activity: Beliefs Ask the children to decide which definition best reflects their beliefs and write their name on their scale to represent this. Then, they should write a sentence about why they have positioned themselves there.

If the children are uncomfortable sharing their beliefs, they can use the Resource: Belief quotes to think about where other people might sit on the scale and use this for the next part of the activity, too.

Ask the children to find a partner and take turns to discuss their beliefs about God. After listening, ask the children to consider where their partner falls on the scale and mark this point. They should then write their partner’s name next to the mark and a sentence explaining the reasons for placing them at this point on the scale. Encourage the children to repeat this with different partners.

As a class, discuss the following questions:

· Was there anything that surprised you in the sliding scale activity?
· Does a person always have to keep the same beliefs? (No, as people may be influenced by events, people and experiences in their lives which may change their views.)

· Is an agnostic, atheist or theist always an agnostic, atheist or theist? (No, they might change their mind for many reasons.)

· What might change in a person’s life to alter their perception of God? (Answers may include: they may speak to someone who shares an insight into how God impacts their life and feel inspired; they may decide that some other stories and explanations make more sense to them; something may happen in their life that makes them question their original belief.)

Why might someone’s worldview change? (Answers may include: people’s life experiences may make them question their beliefs or look deeper into the big questions about life, which may lead them down a different path; they may interpret teachings differently to others; they may not have had the opportunity to explore certain beliefs earlier in their life.)

Explain to the children that, as in the activity, people hold different views about God within their worldview as they interpret stories, scripture and rules differently.

Sometimes, different groups of people within a worldview often hold the same core beliefs but practise them slightly differently. These groups of people are referred to as denominations of a worldview.

Remind the children that they must always be considerate when grouping people by their beliefs about God and avoid giving people generalised labels.
Differentiation: 
Pupils needing extra support: Should refer to the prompts on slide 4 of the presentation: Agnostic, atheist or theist could plot the beliefs of fewer children when asking others.
Pupils working at greater depth: Should be encouraged to ask questions to support a more accurate placement of each person on the sliding scale; could consider the changes in a person’s life which may later their perception of God. 
Plenary:
Play the audio and ask the children to think about where on the scale this person’s beliefs might be best reflected.

Take feedback, moving the icon to reflect their ideas. Explain that the person is a theist (believes in God) but works in a secular environment. Explain that secular means not being connected to any religious or spiritual ideas.

Questions
· What might the benefits of having secular public places be? (Children might suggest: people will always feel welcome; people will not be worried to display and practise their beliefs; people will not feel like other people’s rules or beliefs are being forced onto them.)

· What might the challenges of having secular public places be? (Answers could include: some people may not feel comfortable sharing their beliefs or practise publicly; people may think they are being judged; people may be exposed to things they do not feel comfortable with; not all healthcare professionals might fully understand the needs of someone from a different religious or cultural background.)

Explain that even though there is a mix of secular and faith schools in the UK, most lessons are generally taught from a secular viewpoint. This ensures that every child, regardless of their religious beliefs, has access to education without bias (unfair or unbalanced ideas).

Wonder box
Point out that there will be many opportunities for curiosity during the unit and show the children the ‘Wonder box’. Explain that the box will stay in the classroom for the children to add any big or puzzling questions. Explain that questions or wonders added to the box will be read and discussed in future lessons.
	Lesson 2- What does Freedom look like? 
FOCUS: To recognise the importance of religious freedom by interpreting news reports. 
Success Criteria:

· I can interpret sources of evidence
· I can identify recent challenges some religious people have faced. 

· I can creatively express my understanding of current issues. 

Starter: 
Play the song using the link: Nina Simone - Nina Simone - I Wish I Knew How It Would Feel to Be Free.

Ask the children to think about the following questions as they listen (replay the song if necessary):

· What do you think the message of the song is? (Children might suggest: wanting to be free and happy; stopping anything from letting her be free; sharing feelings and spreading love.)

· What freedoms are most important to you? (Answers could include: choosing friends; playing outisde safely; saying what I want to say; being able to learn and go to school.)

· What do you know about freedom in the UK and the world? (Children might suggest: the UK has protected characteristics; in the UK all children are free to have access to education; in some countries, people do not have freedom of speech, education or the right to vote.)

Main Event:
Articles about religious freedom
Display slide 1 of the Presentation: Religious freedom and ask the children what the term religious freedom means to them, recording their feedback on a whiteboard.

Click on the button to display Article 18 from the United Nations’ Universal Declaration of Human Rights. Read it aloud to the children and explain that many countries support freedom of religion and beliefs. This means a person has the freedom to choose and change their beliefs.

Explain that it is equally important to respect and accept the beliefs and practices of others, even if they differ from our own, and that this is known as religious tolerance, which promotes harmony and understanding in diverse societies.

In the UK, religion is a protected characteristic, which means it is against the law to treat anyone unfairly because of their beliefs. Point out that treating someone unfairly because of their characteristics is called discrimination.
Question
· Why might laws protecting religious freedom and promoting religious tolerance have been introduced? (People have been discriminated against because of their beliefs and these laws prevent discrimination based on beliefs to ensure everyone can practice their faith freely.)

Display slide 2 of the Presentation: Religious freedom showing various newspaper clippings.

Read aloud each newspaper article.

When reading the ‘Kapow Express’ introduce the Jain worldview to the children, explaining that Jain people generally believe in living a life of non-violence, truth, and self-discipline to seek enlightenment.

Ask the children to answer the following questions in pairs:

· Is there a common theme across the articles? (They all involved people from different worldviews facing or overcoming issues.)

· What is the main concern in each article? (Answers may include: people have not had the freedom to talk about their beliefs or to attend places they consider sacred due to differing beliefs; men and women had not seemed equal; people disrespected a place that is considered sacred in a religion; some people have not shown tolerance or respect for other people’s beliefs.)

· Is anyone standing up for what they believe in? How and why?  (Answers may include: the Jain protesters have tried to limit visitors to a sacred site because they have disrespected it; female pastors have shown resilience and have kept trying to reach their goal as only men were able to before.)

· If religious freedom is a human right, why do you think these stories made the news? (Answers may include: not all people view religion as a right; not all people have the same values; there are differing views; some people might not fully understand the needs and practices of someone from a different religious or cultural backgrounds and so do not know how to behave or show tolerance; there is still a lot of change that could happen to ensure beliefs are fully respected.)

Writing lyrics
Refer back to the song on the link: Nina Simone - Nina Simone - I Wish I Knew How It Would Feel to Be Free.

Ask the children to think about words, phrases or verses they would adapt to show support for religious freedom and promoting a life without religious discrimination. Use the following questions to support their ideas:

· What challenges do people still face in the modern world? (Children might suggest: not all people fully understand the needs of someone from a different religious or cultural backgrounds; many people face discrimination because of stereotypes about their religion; in some places, people are not free to practise their religion.)

· What changes would you like to see to promote religious freedom? (Answers could include: tolerance and respect for all religions and worldviews; equality for all regardless of age, gender, race, religion, sexuality or disability.)

In groups of three, ask the children to create a piece of poetry or alternative lyrics to the song ‘I Wish I Knew How It Would Feel to Be Free’ on scrap paper. Their lyrics should reflect their views on the importance of religious freedom. Encourage them to consider the following:

· The people in the world who do not have religious freedom.

· The people in the world who do have religious freedom but still face challenges.

· The positive changes the children would like to see and could make in the world.

Display slide 3 to support the children when structuring their verses.

When they are happy with their lyrics, ask them to write these on the sugar paper and  decorate their verses, using symbols and illustrations to represent their ideas, using the examples on screen if needed.

Differentiation: 

Pupils needing extra support: Could verbalise their thoughts in regards to an article rather than noting them; could use the Activity: I wish I knew to structure their poems or lyrics; could use the Resource: Breaking new when discussing the news articles on slide 2 of the presentation: Religious freedom in the main event 
Pupils working at greater depth- Could explore an additional news article; could write more than one verse, focusing on different religious prejudices.  
Plenary:
Ask some groups of children to volunteer their lyrics or poems and gather these in. Provide each table with one of the selected children’s work and instruct the children to discuss the following questions, taking feedback from each group:

· How do the words make you feel?
· What does the song/poem make you want to do?
· Is there anything you disagree with?
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	Lesson 3: How have beliefs been challenged in the past?  
FOCUS: To consider the challenges some religious figures faced by looking at Jewish, Christian and Sikh stories  
Success Criteria:

· I can summarise the message in a story 
· I can identify prejudice and discrimination 

· I can discuss way people have shown devotion to their beliefs

· I can use issues from the past to suggest ways to create positive change.

Starter: 
Display the Presentation: If I were a leader for a day and encourage the children to think about what they would implement to improve the world. 
Direct the children to stand behind their chairs or in a space where they can throw and catch a ball.

Start by holding the ball and completing the sentence starter. For example: If I were a leader for a day…

· schools would get extra funding.

· everyone would have free meals at dinner time.

· the school day would be shorter.

· I would stop any wars and strive for world peace.

Throw the ball to a child and encourage them to complete the sentence, adding their own idea. After they have returned the ball to you, choose another child and repeat until you feel enough ideas have been shared.

Main Event:
Share the Presentation: Stories from the past and ask the children to remind each other what the word discrimination means from Lesson 1: What does freedom look like?
Display the answer on slide 2, then introduce the word prejudice on slide 3.

Reveal the definition on slide 4 and explain that prejudice is when someone unfairly judges someone or something negatively without knowing all the facts.

Explain that discrimination closely relates to prejudice as it involves treating someone unfairly based on negative judgements on such factors as religion, race, age, sexuality, etc.

Arrange the children into groups of three and hand out the Resource: Stories (one story per group). 

Display slide 5. Ask the children to read their story together, discuss the questions on slide 5 and note down their answers on a whiteboard or in books.

When ready, invite each group to share their findings by introducing their story, using the questions as prompts.

Point out that because Guru Tegh Bahadur and some of the people in the Maccabees story (Eliezer, Hannah and her sons) died for what they and others believed in, they are considered martyrs (people who suffered or died for their beliefs).

Introduce the term devotion on slide 6 and ask the children the following questions:

· Are all people who show devotion considered martyrs? (No – many people show devotion to their beliefs or causes without having to lose or sacrifice their lives.)

· Did anyone in the story show devotion? (The Maccabees showed their devotion to their beliefs and practices by fighting against those who discriminated against them and Hannah and her sons became martyrs to show devotion; Jesus’ devotion to the Temple and God led him to act out against the dishonest traders; Guru Tegh Bahadur’s devotion to his beliefs, equality and compassion led him to sacrifice his life for others who were part of a different religion.)

· What common theme did all the stories share? (People standing up for their beliefs and showing devotion.)

· What do you think has changed in society to try to prevent similar issues from occurring again? (Greater respect for religious buildings and areas; more people have freedom to choose and change their beliefs; laws have been introduced to protect religious freedom and prevent discrimination and prejudice.)

Ask the children to discuss in their groups how each story might have been different if religious freedom had been a human right at the time. (The children may suggest: the Maccabees may not have had to fight against King Antiochus; Jesus may not have needed to defend the Temple; Guru Tegh Bahadur may not have had to sacrifice himself or have been asked to help the Hindu leaders.)

Ask the children to choose three rules they would implement to support religious freedom in the time settings of the stories. Encourage them to think of rules which would prevent the need for people to stand up for what they believe in.

Ask the children to record the rules in their books and the impact or effect they would have had on society. For example, ‘respect places considered sacred or used for worship or prayer’ would have been beneficial in the past as it would ensure everyone had a protected space where they felt safe to visit. Others might have shown tolerance rather than disrespect.

Differentiation: 

Pupils needing extra support: Could explore the story Jesus visits the temple in the resource: stories as it is shorter than the others; could use the Knowledge organiser to support their understanding of some of the vocabulary used in the lesson, such as discrimination and prejudice. 
Pupils working at greater depth: Should think about the similarities and differences between the issues in the Resource: Stories and those in the news reports from lesson 1; could consider why change has or has not happened.   
Plenary: 
Allow the children to share their rules with their table groups. After they have heard each other’s, they should vote for their table’s favourite or most impactful rule.

Take feedback, writing each group’s rule onto the whiteboard or flipchart. As a class, reflect on the most impactful and popular ones by answering the following questions:

· How would these rules create a society where people do not have to defend their beliefs?
· Would any of these rules remove prejudice or discrimination?
· Do any of the rules promote religious tolerance?
· Are there any rules that you disagree with? Why?
· Do you see any problems arising from these rules?
How can worldviews affect people’s lives? (Answers may include: they can help us to think about treating others with respect; they can teach us about tolerance and devotion; they can support us in being mindful of others; they can cause issues if not respected correctly.)


	Lesson 4: How can light represent standing up for what you believe in? 
FOCUS: To explain why Bandi Chhor Divas is celebrated by many Sikhs.
Success Criteria: 
· I can explain how some martyrs have stood for what they believed in
· I can recall historical events which inspired a Sikh festival of light

· I can explain the symbolism of light in festivals.
Starter: 

Ask the children to choose something they believe in or love, e.g. a sports team, a special possession, a person, a singer or a belief. Ask the children to hold the thing in mind during the following activity.

Label one side of the classroom ‘yes’ and the other ‘no’. Ask the children to move to a side depending on their answer for each statement:

· Would you pay five pounds or your pocket money to keep the thing you believe in or love?

· Would you give away a 200-metre bar of chocolate to keep the thing you believe in or love?

· Would you spend an entire day looking after poisonous spiders to keep the thing you believe in or love?

· Would you sacrifice having friends to keep the thing you believe in or love?

Remind the children that martyrs are people who feel so strongly about what they believe in that they are willing to sacrifice their lives or suffer rather than deny their beliefs.

Question
· Can you think of any martyrs? (From their previous learning, the children may suggest Eliezer, Hannah and her seven sons from the story of the Maccabees; or figures such as Guru Arjan, Jesus or Martin Luther King Jr.)

Main Event:
Display slide 1 of the Presentation: Bandi Chhor Divas which shows a photograph of the Harmandir Sahib in the city of Amritsar. Explain that the Sikh celebration of Bandi Chhor Divas is held here each year. Point out that people all around the world also celebrate this event in their own communities.

Explain that bandi means prisoners and chhor means freedom or liberation. Ask the children the following question:

· What do you think this festival is about? (The freedom of prisoners; the triumph of good over bad.)

Remind the children that there were ten living Sikh Gurus. Explain that they will learn about the fifth, Guru Arjan, and the sixth, Guru Hargobind, and how they stood up for their beliefs.

Explain that many of the Gurus lived during the time of a powerful empire known as the Mughal Empire. Some emperors, such as Emperor Jahangir, disagreed with the practice of different beliefs and did not promote secular values.

Share the story of Guru Hargobind using the Pupil video: Guru Hargobind and the 52 prisoners.
Questions
· How did Guru Arjan display the values of a martyr? (He remained peaceful and true to his beliefs; he suffered and eventually lost his life for his beliefs.)

· What do you think the impact of Guru Arjan’s martyrdom may have had on Sikh teachings? (Children might suggest: it may have made people want to stand up for what is right and gain justice; it could have influenced Sikhs to hold their beliefs courageously; promote resilience; the importance of unity and looking after others.)

· How did Guru Hargobind gain liberation? (He also remained peaceful and true to his beliefs; he not only gained freedom for himself but also the 52 innocent Hindu princes.)

Explain that after Guru Hargobind’s release, the city of Amritsar had a huge celebration with fireworks at the Harmandir Sahib to celebrate his freedom.

Explain that this celebration is specific to Sikhs and is called Bandi Chhor Divas. While it is close in date to the Hindu celebration of Diwali, the story behind it is different from that of Rama and Sita’s release.

Ask the children the following questions, taking note of their answers on a flipchart or whiteboard:

· Why is Bandi Chhor Divas celebrated with light? (Answers could include: Guru Hargobind managed to return home, saving others; there were fireworks and celebration on his return to Amritsar; because light is often linked with hope, goodness and  overcoming evil; Guru Hargobind took away the darkness – not just Sikh darkness but darkness for everyone, giving them light and life again.)

· How does the story of Guru Hargobind differ from the stories of The Maccabees and Jesus visiting the temple? (Guru Hargobind stood up for his beliefs and the beliefs of others, while the people in the other stories were standing up for their own beliefs.)

· What were the initial problems for many Sikhs and Hindus? (The Emperor was imprisoning innocent people who did not share his beliefs so he could remain powerful.)

· Why were the Mughal rulers mistaken in their worries about the spread of the Sikh community? (Guru Hargobind and his followers wanted peace and equality for all and created an army to defend people rather than attack.)

Ask the children to imagine Guru Hargobind is imprisoned at Gwalior Fort. They must write to the Emperor to persuade him to release Guru Hargobind and the other innocent prisoners.

Use the Presentation: Dear Emperor Jahangir to share an example structure for their persuasive letter.

The children could include the following details to support their arguments:

· Why Guru Hargobind should not have been imprisoned.

· The death of his father as a martyr.

· The current problems with the Emperor’s rule.

· How and why people have been unfairly imprisoned.

· The benefits of releasing Guru Hargobind.

· The positive impact of encouraging religious freedom.

· The changes that need to be made.

Pupils needing extra support:  Could fill in the blanks on the Activity: Persuasive letter (support) or use it to support the structure of their letter; could watch the Pupil video: Guru Hargobind and the 52 prisoners prior to the lesson to familiarise themselves with the story and note down the main events that show religious prejudice and discrimination.  
Pupils working at greater depth: Should refer to other historical events including the Maccabees, Jesus visiting the Temple and Guru Nanak’s sacred thread ceremony in their letter to further their arguments; should consider how Guru Arjan’s martyrdom and Guru Hargobnd’s resilience impact Sikh teachings. 
Wrapping Up: 
Select volunteers to share their letters, then discuss the following questions:

· How did hearing this letter make you feel?
· What do you think was the biggest issue during this time?
· How might this be addressed nowadays?
· Why might some people see light as a symbol of celebration? (Answers may include: it represents elements of important stories, like good over evil; light helps people see or find their way.)

How have worldviews affected people’s lives in the past? (Answers may include: in certain times and places, they have put people in danger; they unite people and bring them together; they help people to remember to be strong and stand up for what they believe in.)



	Lesson 5: Should we celebrate Bonfire Night? 
FOCUS: To consider how the meaning of festivals can differ by exploring the origin of Bonfire Night 
Success Criteria: 

· I can explore different people’s viewpoints about a sensitive issues
· I can express my opinions in a debate 

· I can identify and compare the meaning behind different festivals of light
Starter:
Display the Presentation: Newspaper clipping and read it aloud.
Display slide 2 and allow the children to discuss the questions with their partners. Then, discuss the following question as a class:

· Do you think James North has committed a crime? (The children may suggest: yes, because he should not try to attack other people; no, because he has been denied his religious freedom.)
Main Event:
Display slide 1 of the Presentation: Bonfire Night.
Questions
· What UK event is displayed in the images? (Bonfire Night.)

· When does the event occur? (Every year on 5 November.)

· Why does it occur? (Answers may include: because Guy Fawkes was killed; because of the Gunpowder Plot; because Guy Fawkes did not succeed in killing the King; because Guy Fawkes’ plot failed and the King survived.)

· What do you think about celebrating Bonfire Night? (Answers may vary – encourage the children to consider whether they think it is right or wrong to do so.)

Display slide 2 showing an image of Guy Fawkes. Explain that although the newspaper clipping was fictional, it was based on the real story of Guy Fawkes’s Gunpowder Plot.

Point out that the Gunpowder Plot occurred during the Stuart era in England when most citizens believed in the absolute authority of the monarch, which meant the ruler had complete authority to make decisions. It was a legal obligation for people to practise their beliefs in the same way as the ruler of the land or they faced punishment.

Create a table on a flipchart (or whiteboard) with two columns labelled, ‘Arguments for the Gunpowder Plot’ and ‘Arguments against the Gunpowder Plot’. Explain to the children that they are going to consider different arguments for and against the treatment of Guy Fawkes and the outcome of the Gunpowder plot and will listen to some fictional quotes to help them gain a bigger picture of the events.

Introduce the two characters on slide 3 by explaining that Edith Fawkes was Guy Fawkes’ mother and members of King James’s council would have been important lords and church leaders who helped him make decisions about the country.

Play the two audio files and ask the children the following question:

· Were Guy Fawkes’s actions justified?
Take feedback, recording the children’s ideas on the table.

Display the question on slide 4 and explain to the children that they will participate in a class debate. Label one side of the room as ‘Yes – he was going to kill James I’ and the other as ‘no – we are celebrating the death of someone standing up for what they believed in’.

Allow the children to pick the side that represents their answer (including somewhere between the two if they are not entirely sure) and move to that place in the room.

Invite some children to begin the debate by explaining why they have chosen to place themselves in the classroom. Allow the children to volunteer to politely challenge each other’s ideas using their points on the flipchart to develop their arguments.

Explain to the children that as the debate develops, they can move from either side of the room in response to an influential point made and that there is no correct answer.

Select a side to begin the debate by explaining their reasoning. As the debate continues, click on the speech bubbles to reveal a fictional quote by Guy Fawkes and King James:

· Prompt 1: “We believe in the same God, so why should I be punished for wanting to practise differently?”

· Prompt 2: “There is a reason for a monarchy and laws! Without it, England would be unsafe. I protect the citizens.”

· Prompt 3: “God would never have intended for people to feel suppressed and not have the freedom to worship however they want.”

· Prompt 4: “The divine right of kings means God has given me the authority to rule and make decisions.”

Please note that the next speech bubble will appear once the previous one has been played. Children should consider what is being said and can change their position in the room if they agree or disagree with what is being said.

Differentiation: 

Pupils needing extra support: Could choose their place on the line at the end of the debate after hearing others’ opinions; could re listen to the audio at various points in the lesson to consolidate; could use the Resource: debate prompts during the debate
Pupils working at greater depth:  Should be encouraged to pose questions during the debate to challenge veiwpoints; should consider how their understanding of an issue or event may evolve, recognising that situations are not always straightforward; could take the role of Guy Fawkes or King James and make comments in role during the debate; should justify their opinions using specific examples of learning in this and previous lessons in the unit.
Plenary: 
Ask the children whether their initial impressions of Guy Fawkes and the Gunpowder Plot have changed since the beginning of the lesson and why. Take feedback, then display the images on the Presentation: Festivals of light.

Remind the children what each of the images represents:

1. The Sikh celebration of Bandi Chhor Divas – celebrating Guru Hargobind’s return from Gwalior Fort and the release of innocent prisoners.

2. Bonfire Night – celebrating the failure of a plot to blow up Parliament and harm the king.

3. The Jewish celebration of Hanukkah – remembering when the Maccabees stood up for their beliefs and the miracle of a small amount of oil lasting eight days which is why candles are lit.

Questions
· What common theme can be found in each festival? (Answers could include: good over evil; light over dark; finding freedom; fighting for beliefs; liberation or freedom; justice.)

· Does light symbolise the same concept of freedom in each of these festivals? (No, light in Hanukkah and Bandi Chhor Divas represents the freedom of people who were oppressed, while the light of Bonfire Night celebrates the King being saved from a plot that tried to kill him because he did not allow people to practise their beliefs freely.)

· How is Guy Fawkes different to Guru Hargobind? (Guy Fawkes was killed for his beliefs; Guy Fawkes was prepared to kill for his beliefs.)

· Would you consider Guy Fawkes to be a martyr (Someone who accepts suffering or even death for their religious beliefs)? (Answers could include: yes because he suffered and died for his beliefs; no because he was going to kill people for his beliefs.)

How can we live in harmony? (Answers may include: allowing people the freedom to choose, practise and change their beliefs in their own way.)

 
	Lesson 6: How can we stand up for what we believe in? 
FOCUS: To explain how and why people stand up for what they believe in 
Success Criteria: 

· I can explain why some religious groups support each other. 

· I can recognise prejudice

· I can use empathy to understand different people’s viewpoints. 

Starter: 

Display slide 1 of the Presentation: Hardships and discuss the issues that are shown in the images before sharing the questions with the children.

Questions
· What can make life hard for you on a day-to-day basis? (Answers might include: missing the bus; the electricity switching off; falling out with a friend; losing a game.)

· What or who usually helps you when things are hard? (Answers may include: a friend, parents, family, a teacher or a trusted adult.)

Explain that everybody faces difficulties in their day-to-day lives. It is important to remember that not everyone is having an easy day and people should be as kind as possible.

Main Event: 

Display the news article on slide 1 of the Presentation: Ring of peace and read it aloud.

Working in pairs, ask the children to considering the following questions:

· Why might someone discriminate against a religious group? (They may not share the same beliefs; they may stereotype them and link them to other groups or events; they may not believe in religious freedom.)

· Why would different religious communities support each other? (They may have faced similar challenges; they could understand how important it is to be able to practise their beliefs; they value supporting and caring for others.)

· Could any other religious or non-religious groups have shown support? (Yes – anybody could have.)

Display the Activity: Ring of peace on slide 2 and give the children time to discuss who the people in the illustration may represent (members of different organised worldviews).

Ask the children to think about how different people may respond when facing a similar situation to the news article.

Hand out the Activity: Ring of peace (one each) and ask the children to add comments in the thought bubbles to show what the people in the image might be thinking. Guide the children to consider the following viewpoints:

· People within the building.

· People protecting the building and the people inside.

· Members of the public.

· Themselves.

Explain that the body outline represents them as an individual and they should consider how being in that situation would make them feel.
Pupils needing extra support: Could complete the sentences using the Activity: Ring of Peace: support version; could use the knowledge organiser to support using vocabulary accurately. 
Pupils working at greater depth:  Should be encouraged to make connections with challenges in the past; should think about some of the reasons why someone might not be supportive. 

Plenary: 
Display the Presentation: Social media and explain that people from around the world take to social media to show their solidarity with people standing up for what they believe in by messages of support.

Show slide 2 and hand out the Activity: Kaposts! (one each). Ask the children to create their own posts and hashtags to support equality and people standing up for what they believe in. Display slide 3 to show the children more examples of supportive posts.



	Assessing pupils’ progress and understanding

Pupils with a secure understanding: 

· Identifying a person’s views using correct vocabulary; using clues to consider someone’s beliefs about God; explaining the meaning of agnostic, atheist, secular and theist
· Expressing their thoughts and feelings creatively; identifying challenges people face because of their religious beliefs; considering why some people face discrimination due to their beliefs. 

· Using their knowledge of religious freedom to identify challenges in the past; identifying prejudice and discrimination in historical stories; suggesting ways to create positive change 

· Identifying  how some religious people were oppressed during the Mughal Empire; expressing the different ways light symbolises celebration; identifying the importance of Guru Hargobind’s story and his inclusivity of others. 

· Assessing different points of view; gathering evidence to form an opinion; identifying prejudice in a historical account. 

· Exploring various viewpoints surrounding religious prejudice; considering why there are still issues regarding religious freedom today; articulating why there I religious prejudice nowadays. 
Pupils working at greater depth: 

·  Identifying a person’s belief by asking further questions; considering factors which might influence the views of others; considering where secular views may sit on the sliding scale. 
· Considering how prejudice can depend on a countries circumstances; identifying the range of challenges some religious people face because of their views; expressing their understanding of religious freedom creatively. 

· Making connections between stories from the past and present; considering whether discrimination in the stories explored is still present today and why this might be recognising improvements that still need to happen to promote religious freedom. 

· Making comparisons between stories found in different religions and worldviews; recognising how historical figures influence and inspire others when standing up for what they believe in; considering the changes in religious freedom from past to present. 

· Exploring other viewpoints; organising ideas in a balance argument; expressing empathy for people whose actions they might not agree with. 

· Explaining why some people from different worldviews may hold different viewpoints about religious prejudice; making links with stories from previous lessons and the past; considering when and why people from different worldviews may support one another. 





Y5 Why do people stand for what they believe in?


 








Atheist, Bandi Chhor Divas, denomination, devotion, discrimination, interpretation, liberation, prejudice, religious, tolerance 





Vocabulary


 





In this unit, children will explore different beliefs by using the terms agnostic, atheist, secular and theist. Children will recognize the importance of religious freedom and protected characteristics in the UK. Children will explore religious stories from the past to identify religious challenges. Exploring how religious prejudice led to a festival of light. Children will consider the reasons for celebrating Bonfire Night and the religious prejudice that led to the Gunpowder Plot. Children will recognize prejudice in the modern world and consider its impact. 





Unit Intention


 





By the end of this unit children will 


 


 


 


 


 


 








Essential Knowledge


 


 


 








Identify challenges people face because of their religious beliefs


Suggest ways to create positive change


Express the different ways light symbolizes celebration 


Assess different points of view 


Begin to use the terms bias, stereotype and prejudice 


Explore various viewpoints surrounding religious prejudice 


Consider why there are still issues regarding religious freedom today  









