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 Samba and Carnival Sounds and 

 Instruments 


	Lesson 1- 

FOCUS: To identify the main features of samba music
Success Criteria: 

• I know what samba music is and where it comes from 

• I understand why samba music is used 

• I can identify the main features of samba music 

Starter: 

Use the Presentation: Introduction to Samba to offer pupils a quick overview of the origins of Samba music. If you taught the in year 3, the children will already be familiar with the origins and features of Latin American music. If this applies to your class, remind them that Samba is a type of Latin American music, as is the salsa song ‘Vamos, let’s go!’ learned in the Instrumental lessons.

 Display on your interactive whiteboard 

Slide 2: Explain to the children that Samba music originated from Brazil, in South America. What is known as ‘syncopation’ (the off-beat in a rhythm) is a main feature of Samba. Samba music includes layering syncopated rhythms on multiple percussion instruments. The songs are typically sung in Brazilian-Portuguese, which is the native language of Brazil. 

Slide 3: Show pupils the map of the world. Ask if any of them know where Brazil is. 

Slide 4: Share the location of Brazil to the children. Ask them if they know what the capital of Brazil is. Reveal the answer. Explain to the class that although Brasilia is the capital city of Brazil, the most visited city in the country is Rio de Janeiro, which hosts the largest carnival in the world every year. 

Slide 5: Rio’s ‘Carnival’ is a celebration of Brazilian culture, music, food, freedom and much more. Explain that it is a particularly important event for black cultures in Brazil because historically, African slaves were freed annually for the festival’s duration. Tell the children that London also hosts its own carnival, called ‘Notting Hill Carnival’ every year. 

Slide 6: Tell the children Samba music is a huge part of Carnival and of Brazilian culture as a whole. Explain that there are various ‘sub-styles’ of Samba in Brazil, including Ballroom Samba, Reggae Samba and Samba Batucada, which is an African-influenced Brazilian percussive style, typically performed by an ensemble known as a ‘bateria’. State that Samba Batucada is the type of Samba music that the children will be focussing on for this unit. 

Slide 7: Introduce children to instruments played in a bateria and play the audio files (courtesy of the London Samba School): 

1. Agogo 

2. Caixa 

3. Chocahlo 

4. Ganza 

5. Repinique 

6. Surdo 

7. Tamborim 

Remind children that often there are singers in a Samba bateria too. 

Play the video on the link: on VideoLink so children can hear and see what the instruments sound like when played altogether. Ask them to listen out for examples of syncopation in the music. 

Structure 

Talk about the structure of the piece of music the children have just heard. Explain that there is more than one section; some sections where there is less happening; lots of repetition in the beginning. 

Texture 

Explain that there are lots of different layers intertwining with each other (sometimes they play all together and sometimes at different times). 

Dynamics 

The dynamics are mainly loud, but there are sections where it starts quiet and gets louder (we call this a crescendo). 

Ask the children about the melody (there is no melody – these are untuned percussion instruments). 

Key questions 

Where do the children think the music comes from and why? 

Have the children heard this type of music before? 

Ask the children when or where they might see this sort of music? (a carnival, e.g. Rio’s Carnival or Notting Hill Carnival)
Input: 
Slide 8: Hand out the Activity: Samba instruments. Tell the children that they are about to hear the sounds of some of the instruments again but in a different order as the previous slide. 

Explain that they should number the order in which they hear the instruments on their Activity: Samba instruments. 

1. Ganza 

2. Tamborim 

3. Surdo 

4. Chocahlo 

5. Repinique 

6. Ciaxa 

7. Agogo 

Ask the children to swap worksheets with another pupil. Reveal the correct order the instrument sounds were played in and play the sounds of each instrument. 

Get the instruments you have available out in front of the class. If you have a samba set then use this; if not, explain to the pupils that they have to use whatever percussion instruments the school has. 

Get the children into small groups and allocate an instrument to each group. Allow each group 30 seconds to familiarise themselves with the instrument. If children feel comfortable, encourage the groups to try and create a rhythm. Rotate the instruments around so that pupils try out each of the instruments.

Differentiation:

Pupils needing extra support: Can, if possible, work with a supporting adult who can recap parts of the lesson as they go along. 

Pupils working at greater depth: Should use musical vocabulary to describe the music they hear.
Plenary: 
Remind children of the different musical elements found in Samba (rhythm, pulse, texture, structure, dynamics) then ask the class the questions below. 

Key questions 

What is Samba Batucada? (Brazilian music genre) 

How would you describe Samba? (loud, lively, spirit of the carnival) What instruments are used in Samba Batucada? (agogo, tamborim, ganzá, surdo, caixa, repinique, chocalho) 

Why is Samba important to Brazilian culture? (It forms a key part of Rio’s famous carnival)
	Lesson 2-
FOCUS: To understand and play syncopated rhythms 
Success Criteria: 

• I can play on the off beat 

• I can recognise the on beat

• I can play a syncopated rhythm 
Starter: 

Show the class the video on link: on VideoLink to give the children some idea as to the scale of the event. 

Ask: 

What things make up the Carnival? (dancing, music, floats, costumes, etc) 

Why is music important in Carnival?
Input: 

Share the Presentation: Basic Samba rhythms. 

Recap the meaning of syncopation (introduced in the Y3 unit Jazz) -explaining that the emphasis is not on the main beat of the music. If the South America Instrumental unit was taught in year 3, children may remember playing the ‘clave’ (pronounced cla-vay) rhythm for the song ‘Vamos, let’s go!’ Remind children that syncopation is a main feature of Samba because Samba music includes layering syncopated rhythms on multiple percussion instruments. 

Slide 2: Pupils are going to clap in counts of four starting with whole beats: 1 2 3 4, then half beats which equate to: 1 and 2 and 3 and 4 and. 

Slide 3: Split the class into two and get one half to clap the numbers (1, 2, 3, 4) and the other half to clap the and (the off beat) then swap the groups over. 

When the class is comfortable with these beats, say the numbers 1 2 3 4 aloud and the pupils will say the word and in between: 

Teacher – 1 

Pupils – and 

Teacher – 2 

Pupils – and 

Teacher – 3 

Pupils – and 

Teacher – 4 Pupils – and 

Direct the class using your hand if necessary. 

If they are finding this tricky, allow pupils to say the number with you and then clap on the and. 

Explain to the class that playing in between the beats is called syncopation, which is a popular rhythmic device in South American music, including Samba. 

Slide 4: Teach the pupils the simple rhythms using the sound files – some of which use syncopation. 

Clap the rhythms and get the children to clap back. Say the words aloud as you do so and get the children to do the same. 

Split the class into groups and get them to practise the different rhythms. You could also split the class in half, with one half playing the steady beat (1 2 3 4) and the other half playing one of the other rhythms. 

Key questions 

What is syncopation? (The emphasis is not on the main beat of the music) 

What do we mean by on the beat? (The pulse) 

What is important when playing a rhythm? (Playing in time)

Differentiation:

Pupils needing extra support: Should be given the easier rhythms to play, such as ‘1 2 3 4’ (slide 2) and the ‘Chewy Toffee’ rhythm (slide 3). 

Pupils working at greater depth: Some children may have good recall of the syncopated rhythms learned in the South America Instrumental unit (if taught at year 3) and should be able to help you lead the class when learning the rhythms. They could be pushed to play the more challenging rhythms, such as ‘I’m jumping around’ (slide 3).
Plenary: 

Ask a pupil to clap one of the rhythms from the Presentation: Pulse and rhythm without saying the words and see if the other pupils can work out which rhythm they are clapping.

	Lesson 3- 

FOCUS: To play syncopated rhythms as part of a group
Success Criteria: 

• I can play in time 

• I can hold my own part 

• I can play a syncopated rhythm
Starter: 

Display the Presentation: Samba Rhythms. 

Play the rhythms on slide 2 without showing slide itself, then ask pupils to recall the words for each of the rhythms played, which they should remember from. 

Then see if they can remember the word we use to describe a rhythm that is not played on the beat: syncopation. Remind children that syncopation is a main feature of Samba music, which includes layering syncopated rhythms on multiple percussion instruments. 

Display the words of the rhythms on slide 2 and in pairs, get the pupils to have a go at clapping all of the rhythms.
Input: 

Explain to the class that they are going to be working together to perform a Samba-style piece of music, using the rhythms they learned in ‘Lesson 2: Pulse and rhythm’. Rather than clapping and saying the rhythms, they will be using untuned percussion instruments. 

Ideally, you need four different types of instruments: four which you can hit and some maracas/shakers. Each different instrument can be allocated to one of the rhythms. 

Get the children into four groups – each child should have their own instrument and should be grouped together with other children with the same instrument. It doesn’t matter if the groups are slightly different sizes (e.g. 10 woodblocks in one group and five cowbells), just make sure the woodblocks are all playing the same rhythm and the cowbells are all playing the same rhythm. 

Hint: Spread your more musically able children throughout the groups and have a couple of children who can keep good time playing the steady beat in each group. 

Allocate each group a rhythm from slide 2. Once each child has an instrument and a rhythm, give them time to practise their line. It will not sound very organised at first, but they need to get familiar with their instrument and rhythm. 

The pupils will not be swapping instruments because they need to become confident and competent at playing one rhythm. 

Use a metronome, or the online metronome on Link: Online metronome , set to 70 bpm if you need to keep them in time. 

Start by getting a group of children playing the steady ‘1 2 3 4’. Once they are happy with this, get another group to play their rhythm over the top. They should then stop and another should repeat this process with their rhythm. Do this separately for each one until each group has practised playing alongside ‘1 2 3 4’ rhythm. 

Next, build and layer the rhythms so they are all playing their rhythms together. Start with ‘1 2 3 4’, then add ‘Chewy Toffee’, then ‘Wake Up’, and lastly ‘Jumping Around’, finally adding the shakers at the end. 

Display slide 3 so that the class can hear how each of the rhythms should sound playing alongside the steady beat as well as how they should all sound together. 

The key is to try and get a sense of pulse with all of the rhythms playing in time.

Differentiation:

Pupils needing extra support: Give these pupils the shakers to play as they don’t specifically need to hold the rhythm or have them focus on the ‘Chewy Toffee’ rhythm. 

Pupils working at greater depth: Should play the more challenging rhythm ‘Jumping Around’ and stick to the pulse, helping to guide other pupils so that they all stay in time.
Plenary: 

Have a go at playing the rhythms all together, with you directing them to start and stop. Start with the ‘1 2 3 4’ group of pupils and introduce the other groups separately

	Lesson 4: 

FOCUS: To compose a basic rhythmic break
Success Criteria: 

• I can play in time 

• I can hold my own part 

• I can play a syncopated rhythm 
• I can compose a simple break
Starter: 

Play the video on link: , which is about a 12-year-old called Jonas who plays in a samba band. Watch up to approx 2:48. 

Ask pupils: 

How is the music directed? (The man with the whistle – he is called the leader) 

Why do they need a whistle? (Samba is really loud and the leader needs to be heard – also there are lots of players so the person in charge may not be seen) 

What happens during the music? (There are slightly different sections which are directed by the leader)
Input: 

Explain to pupils that they are going to be working with the same piece they were performing in ‘Lesson 3: Samba rhythms’, but in this lesson, they will be adding in their own rhythmic ideas. The piece will be directed by the leader (you) and the class will be performing short rhythmic ‘breaks’. 

Ask what they think a break is. Pupils may suggest answers to do with having a rest and this is a bit like what it is in samba drumming. 

Explain that when there is a break, some players do not play and others play a new rhythm – which they have not played before and the listener has not heard before. After the break, players go back to what they were playing before. It is like each group of instruments makes up its own musical verse and then they all join in for the chorus. 

Start with getting the pupils to play the same instruments and rhythms as last week, using slide 2 of the Presentation: Composing a break to help you. 

Display on your interactive whiteboard 

Get pupils in their groups as ‘Lesson 3: Samba rhythms’ with the same instruments. Start with the pupils playing their rhythms together as a class. 

Then, explain that you will get everyone to stop, apart from one group of instruments who will carry on playing. Then repeat and change the group of children who carry on playing in the break. You can use simple hand gestures to control them – point to the group which is going to continue and then count to four and say “Stop” and then everyone else apart from the group you pointed to will stop. 

Display slide 3. The next part of this activity is to let the pupils create their own break. They will do this in their instrument groups, using the rhythms they have learned for their instrument. Nominate one pupil (preferably working at greater depth) to lead and organise each group. 

Give them these suggestions to use: 

Repeat the rhythm a certain number of times then stop. 

Repeat only the first section or the last section of the rhythm over and over – e.g. toffee, toffee, toffee, toffee, toffee, toffee. 

Have half of the group playing the first section and the other half playing the second section either at the same time or taking it in turns. 

Try playing some of the rhythm but then silence for the other bits. E.g. toffee, toffee, (silence for chewy) toffee – so it would read ‘toffee toffee rest rest toffee’. 

They could try call and response with one half playing first and the other half repeating. Give the children 10 minutes to compose something simple together and then get them to play their break to the class.
Differentiation:

Pupils needing extra support: Should play the less technically demanding instruments as set up in ‘Lesson 3: Samba rhythms’. 

Pupils working at greater depth: Should lead the composition of the break and ensure the rest of the group play in time.
Plenary: 

Get the children to have go at playing the whole piece, introducing their new breaks in the gaps. Use the same strategy as before – pointing to the group who will play and the rest will stop.


	Lesson 5: 

FOCUS: To perform rhythmic breaks within the samba piece

Success Criteria: 

• I can play in time and hold my own part 

• I can play at the correct time within a group 

• I can perform my break with accuracy
Starter

To remind children of the rhythms from previous lessons in the unit, display the rhythms and play the audio files on slide 2 of the Presentation: Carnival. 

Display on your interactive whiteboard 

Call and response 

Move onto slide 3. Clap the first half of each of the key rhythms twice and get the pupils to clap the remainder of the rhythm back: 

Teacher: Toffee toffee 

Pupils: Chewy toffee 

Teacher: Wake up, wake up 

Pupils: It’s time to get up 

Teacher: I’m jumping 

Pupils: Around 

To finish the call and response activity, clap one of the above and do not tell the pupils which it is to see if they can respond with the correct ending. Main event 

Input: 

Show slide 4. Start by giving the pupils a few minutes to practise the breaks they composed in ‘Lesson 4: Composing a break’ and those that were shakers should familiarise themselves with shaking in unison. 

Get the children to practise their breaks in isolation rather than within the whole piece. You should tell them how many times they must play their break (we suggest four or eight). 

Tell the children that they are now ready to play their breaks in the class performance. 

Get the groups a go at playing in the correct order, i.e. all the rhythms playing together when it says all and then the other rhythms playing their breaks. The shakers should continue to shake their instruments throughout the activity. Use a simple hand gesture to signal the groups when to stop and blow the whistle four times to count everyone in. Repeat this exercise until all the groups are confident and able to play in time.
Differentiation:

Pupils needing extra support: May need prompting when it is their turn to play; position them with confident members of the group. 

Pupils working at greater depth: Should be told to take charge of their sections; make them responsible for prompting the less confident members of the group.
Plenary: 

This should be a great opportunity to perform to another class or members of staff. Depending on how confident your class is, they may even be happy performing in an assembly. Make sure you video their performance so that you can see who is playing which instrument and assess accordingly.

	

	Assessing pupils’ progression and understanding: 

Pupils with a secure understanding indicated by:

· The ability to explain what samba music is and that it is mainly percussion instruments used in celebrations such as Carnival in Brazil. 
· Being able to clap on the off beat (the and of each beat) and being able to play a syncopated rhythm.
· Playing their rhythm in time with the rest of their group (even if they are not always successfully playing in time with the rest of the class).
· Playing their break in time with the rest of their group and playing in the correct place in the piece.
· Playing in time and with confidence; accurately playing their break.
Pupils working at greater depth indicated by:

· The ability to specify that the music is loud, with lots of percussion and fairly fast and has a thick/complex texture and lots of parts.
· Keeping in time with others and keeping a steady pulse whilst playing a syncopated rhythm.
· Playing their rhythm independently in time with the pulse, identifying errors in their own performance and trying to self correct.
· Leading and guiding the composition of the break.
· Leading their section when performing their break; self correcting if they are playing out of time.


Vocabulary


 





By the end of this unit children will 


 


 


 


 


 


 








Essential Knowledge


 


 


 








Explain what samba music is and that it is mainly percussion instruments used in celebrations such as Carnival in Brazil.


Clap on the off beat (the and of each beat) and be able to play a syncopated rhythm.


Play their rhythm in time with the rest of their group (even if they are not always successfully playing in time with the rest of the class).


Play their break in time with the rest of their group and play in the correct place in the piece.


Play in time and with confidence; accurately playing their break.








Topic Intention


 





Children will learn that samba music originated in Brazil, South America and its main musical feature is syncopated rhythms. They will understand that the ‘on beat’ is the pulse of a piece of music, and the ‘off beat’ is beats that fall in between these. They will understand that a rhythmic break is a place in the music where some of the instruments play a new rhythm before going back to the original rhythms.











Music Year 4


 








  Agogo bacteria caixa carnival    chocalho composition crescendo cowbell dynamics  ensemble features ganza influenced metronome off-beat percussion pulse repique rhythm rhythmic break Samba Samba breaks structure surdo syncopated rhythms tamborim texture unison


 









