Dynamics, pitch and texture (Fingal’s Cave) 
Year 6- Autumn Term Music
 

Essential Knowledge
 
 
 

By the end of this unit, children will demonstrate independently...
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· To know that the conductor beats time to help the performers work well together. 
· To understand that improvisation means making up music ‘on the spot’. 
· To understand that texture can be created by adding or removing instruments in a piece and can create the effect of dynamic change. 
· To know that timbre can also be thought of as ‘tone colour’ and can be described in many ways e.g. warm or cold, rich or bright. 






Dynamics, pitch and texture

Vocabulary
 

 Throughout this unit, pupils will learn to engage in discussion about the sounds of an orchestral piece. They will have a selection of varies vocabulary in response to what they hear. They will understand changes in dynamics and pitch and will be able to differentiate between the two. They will be able to take the role of conductor or follow a conductor. They will be able to identify a change in texture within their group improvisation and talk about its effect. They will be able to create a graphic score to represent sounds. They will be able to follow the conductor to show changes in pitch, dynamics and texture. 
Classical, characterize, composition, conductor, depict, dynamics, ensemble, graphic score, improvisation, notation, orchestra, pitch, texture.  


	Learning Links



Summer term
	 Key objectives: 
· To discuss musical eras in context, identifying how they have influenced each other, and discussing the impact of different composers on the development of musical styles. 
· To represent changes in pitch, dynamics and texture using graphic notation, justifying their choices with reference to musical vocabulary. 
· To use musical vocabulary correctly when describing and evaluating the features of a piece of music. 
· To confidently use detailed musical vocabulary (related to the interrelated dimensions of music) to discuss and evaluate their own and others work. 
· To improvise coherently and creatively within a given style, incorporating given features. 
· To compose a multi-layered piece of music from a given stimulus with voices, bodies and instruments.
· To develop melodies using rhythmic variation, transposition and changes in dynamics, pitch and texture. 
· To record their own composition using appropriate forms of notation and/or technology. 
· To constructively critique their own and others’ work using musical vocabulary. 
· To work as a group to perform a piece of music, adjusting the interrelated dimensions of music as required, keeping in time and communicating with the group. 
· To perform a solo or take a leadership role within a performance. 
· To perform with accuracy and fluency from graphic and staff notation and from their own notation. 
· To perform by following a conductor’s cues and directions. 
	Lesson 1

Focus: To appraise the work of a classical composer (Felix Mendelssohn)

Success Criteria: 
· I can give my opinions on the music I hear. 
· I can use creative language to characterise the music. 
Starter: 
On whiteboards. 

Use the link: Mendelssohn - Hebrides Overture (Fingal's ... - VideoLink

Play the first three minutes of only the audio withuit the video, and ask the children to write down any words or phrases that come to mind. 
Arrange the children in pairs and ask them to discuss what they think the piece is about and give reasons for their ideas (e.g. I think this piece is about people walking up a mountain because it staerts calm and becomes quite agitated later with the notes getting higher in the middle). 
The piece depicts the sea and waves swirling around Fingal’s Cave which is in the Inner Hebrides but do not reveal this to the children yet. 

Ask the children to share their partner’s ideas and justify their answers. Write down keywords and phrases from the children’s responses on a sheet of flipchart paper and keep this for lesson 4. 

Main Task: 
Play the link from the a=starter again and ask the children to note down any additional words or phrases that they think of now that they are combining image with sounds. 
Reveal the composer’s intentions of depicting the sea. Ask the children to think about how the composer depicts waves by using music. Add the additional words and phrases to the flipchart paper for Lesson 4. 

Introduce the task for this lesson. The children should put together a dramatic reading of the words and phrases that they have identified so far. Hand out one sheet of A4 paper to each child for them to record their choice of words and phrases to describe the piece. 
If the children struggle with ideas, add the following phrases to the flipchart: grumbling, growling, rolling waves, up and down, lapping, vivid, crashing, drama, foreboding, impressive, nature In control, relentless.

Instruct the children to work in pairs to select their favourite words and phrases and practise reading them along with the soundtrack of the music. 

They might: 
· Say the words/phrases one at time. 
· Say the words and phrases together at the same. 
· Take it in turns to say a word or phrase. 
Encourage the children to leave dramatic pauses to let the  music come through between their words and phrases. 
Play the video as children work. 

Plenary: 
Invite pairs to share their performances with the class. 
Discuss each performance. Add any other wave-related vocabulary that comes on the flipcharts.  

	Lesson 2 

Focus: To improvise as a group, using dynamics and pitch. 

Success Criteria: 
· I can follow a conductor. 
· I can use dynamics in my improvisation. 
· I can use changes of pitch in my improvisation. 
Starter: 
Draw a wave on the whiteboard. Ask the children: What does it look like? 
How might you represent the wave with sounds. 

Display the presentation: Wave soundbites and play the audio file on slide 1. There ar4e six s0undbites: two making waves with dynamics, two making waves with pitch and two making waves with texture. 

Invite the children to say whether they think the soundbites fit the picture and why. 
Show slide 2 and reveal that the soundbites are all waves in their own way: 
· Some of them got bigger and smaller using dynamics. 
· Some of them got bigger and smaller using pitch. 
· Some of them got bigger and smaller using texture (more or fewer layers of sound). 

Main Task: 
Explain to the children that they are going to work in groups to compose their own ‘waves’. 
Dynamics- discuss how the children might change the dynamics they are making by getting louder or quieter. 
Use terminology crescendo (getting louder) and diminuendo (getting quieter). Encourage them to respond to these words as well as your dynamic signals. Ask the whole class to start by making quiet sounds. On an agreed signal, they should become louder and on an agreed second signal, they should become quieter again. Point out that you have just played the role of the conductor and discuss that this means someone who directs the performance of musicians or a piece of music. 

Pitch- Discuss how the children might change the pitch they are making by becoming higher or lower. This could be with their voices or with tuned percussion. Ask the whole class to begin by making low sounds. On an agreed signal, they should get higher and on an agreed second signal, they should get lower again. Reiterate that you have played the conductor role again. Ensur4e that the children understand what this means as they will need to take this role in the group activity. 
Arrange the children into groups of three. Select one child to be the conductor and the other two will be the performers. 
Ask the children to start with dynamics. The conductor signals to the performers to start making sounds (of the children’s choice) quietly, then signals for the sounds to become louder before becoming quieter again at the end. 

Ask the children to swap roles so that a different child becomes the conductor, and the groups do the same thing but with pitch. Thiis can be achieved either by using tuned percussion (xylophones or glockenspiel) or by using voices. Perhaps they could go higher and lower a few times, making a few waves in their improvisation. 
Allow time for the children to practice their ideas in their groups/ 
Explain that the children who did not get a turn to be the conductor in this lesson will be the conductor in the next lesson. 

The next task will be for the groups to notate their ideas. To give the children some ideas, display the presentation: wave notation, which shows examples of graphic scores. 

Hand out one sheet of A4 plain paper to each group and ask them to notate their two different wave improvisations. One for dynamics, and one for pitch. It is up to the children how they do this but they need to represent sounds using waves that start small, get bigger and then get smaller again. Both waves should be notated in different ways. 

Plenary: In groups, ask the children to discuss: 
· What was it like to be the conductor? 
· What challenges did you face?> 
· What did you enjoy about it. 
Invite the children to give feedback to the class. 
	 Lesson 3

Focus: To improvise as a group, using texture. 

Success Criteria:
· I can follow a conductor. 
· I can notate my ideas using a graphic score. 
· I can use changes of texture in my improvisation. 
Starter:
Arrange the children in the same groups of three and hand out their graphic scores from the previous lesson and the tuned percussion instruments. Ask one group to show the r4est of the class either their dynamics or pitch work from the previous lesson. 
Ask the other children to decide whether they were showing a change in dynamics or a change in pitch. 

Main task: 
Start by making a wave using texture as a class. Explain to the children that when you point to them they should start to make a sound of their choice. Suggest sounds that are not too loud and can be sustained such as drumming on knees or rubbing hands together. If a child wants to make a high-pitched beeping sound then that is up to them but they should keep the dynamics and pitch of their sound the same. Explain that when you make a fist shape towards them they should stop making their sound and remain quiet. 

Begin by pointing to a child who then makes a sound of their choice. Point to the next child to cue them to add their own sound. Repeat the process until all children are joining in, making different sounds. 

Make a fist shape towards one child at a time to cue them to stop. Repeat until all the children have stopped. |Discuss the fact that the wave was created by layers of music. Even though it also got louder because everyone joined in, each child did not individually get louder or quieter, therefore the overall effect is created by texture rather than dynamics. 

Remind the children that texture is the layering of sounds and these layers can be either different sounds or the same sounds. 
Arrange the children in their groups from the previous lessons and ask the children who did not get a chance to be the conductor last week to assume that role. Ask them to create and practise their own ideas on texture. They should change both the texture and timbre of their wave by using more than one different sound. Remind the children that timbre means the sound quality that allows you to tell one instrument or voice from another, whereas texture means the overall sound created by multiple sounds with different parts of their body or different instruments so that there are layers of more than just two sounds. 

Hand out the children’s graphic scores from the last lesson and one sheet of plain A4 paper per group. 
Invite the children to notate their improvised ideas about texture making sure that they symbols they use are different to the ones they used for pitch or dynamics in lesson 2. 


Plenary: 
Play the six soundbites from the previous lesson, pausing after each one. Ask the children to work out whether they are listening to a change in dynamics, pitch or texture. 

	Lesson 4

Focus: To use knowledge of dynamics, texture and pitch to create a group composition. 

Success Criteria: 
· I can compose a piece by using different dynamics. 
· I can compose a piece by using different textures. 
· I can compose a piece by using different pitches. 
· I can talk about someone else’s work and make constructive comments. 

Starter: 
Play the video using the link: A Choir Making the Sounds of a Rain Storm... - VideoLink
Encourage the children to listen with their eyes closed and then with their eyes open. 
Discuss the effect with the children. 
Remind the children that to make a wave with sound, they need to start from low (pitch, volume or number of instruments), make it higher and then make it lower again. 
Display the presentation :graphic scores
It shows two different graphic scores. 
Ask the children to discuss: 
Which graphic score might represent dynamics and which might represent texture? (Answer: the one of the left is more likely to represent dynamics because it starts low, gets higher and then goes low again, showing quiet, louder and quieter; the second represents adding layers of sounds, piling them on top of each other to make the wave get bigger, therefore it is more likely to represent texture.)

Main task: 
Explain that during this session, the children will need to practice two elements of their wave and compositions so far to be ready to perform and record next lesson. 

Wave words: Ask two groups of three from the previous lessons to join together to make groups of six. Hand out the children’s work where they wrote words and phrases to describe ‘Fingal’s Cave’. Kept from Lesson 1. 

Invite the children to share their ideas with their group using the following activities: 
1. Take turns to read out one thing from their work. 
2. Swap work and take turns to read out one thing from their work. 
3. In pairs, decide on the two best things about each oth4er’s work and share these with the group. 
4. In pairs look at each other’s work and find something that is different on both. Swap pairs and repeat. 
5. In pairs, look at each other’s work and find something that is the same on both (or most similar). Swap pairs and repeat. 

Once all the ideas have been shared, ask the children to choose at least one child from their group to be the ‘poet’ and read out their words for a dramatic reading (to be recorded in the next lesson). Ask the chosen children to stand up and practice reading the words and phrases out to the class. 
There should be at least five children selected across the class. 

Musical waves- 
Ask the children in their groups of six to choose pitch, dynamics or texture to make a wave with. As in the previous lessons, one child will be a conductor and the others will need to follow by making their sounds. The children can refer to their graphic scores from lessons 1 and 2 and notate their ideas on a new sheet of A4 plain paper if it helps. 

Once they have created a composition on either pitch, texture or dynamics, they should practice it several times ready to perform for the class. 
Remind the children that in previous lessons they were improvising their ideas but practicing and making a piece the same every time turns this into composing. 

Plenary: Let each group perform and identify which element is being used as the wave. 

	Lesson 5

Focus: To use teamwork to create a group composition featuring changes in texture, dynamics and pitch. 

Success criteria: 
· I can work with others in my group. 
· I can make sounds using different textures, dynamics and pitches. 
· I can use creative language effectively to produce a performance. 

Starter: 
Explain to the children that today’s lesson will put all the ideas together into a whole-class performance of waves, which will be videoed. 
Explain the set-up of the performance and recording to the class. 
1. Allocate a number to each group 
2. Allocate a number to each reader.
3. Give the children five minutes to practise their compositions and readings from the previous lesson. 
4. Agree on cues to indicate which children need to stand up and in which order to perform. These could be spoken, e.g. “Reader 1” or hand signals. 
5. Ensure the children understand that everyone will perform their sections in the relevant order. 
Main task: 
Final practice- staying in the same groups of six as they were in the previous lesson, ask the children to revise their composition along with the reading of the dramatic words they selected. 
For the class performance, play the audio Mendelssohn - Hebrides Overture (Fingal's ... - VideoLink

The recording has been split into five sections to facilitate the performance as outlined below. 

Class performance- the whole performance can be achieved like this: 

Readers 1 and 2 dramatic readings

Play ‘Fingal’s cave 1’ up to 2:00
Readers 1 and 2 stand up to read their poetic words while the piece is playing (turn down the volume if necessary).
Group 1 wave composition

When the audio ends, Group 1’s conductor stands up in front of their group.
The conductor leads this group’s performance.
Group 2 wave composition

Group 2’s conductor stands up in front of their group.
The conductor leads this group’s performance.
 Readers 3 and 4 dramatic readings

Play ‘Fingal’s Cave 2’ up to 4:00
Readers 3 and 4 stand up to read their poetic words while the piece is playing (turn down the volume if necessary).
Group 3 wave composition

When the audio ends, Group 3’s conductor stands up in front of their group.
The conductor leads this group’s performance.
Group 4 wave composition

Group 4’s conductor stands up in front of their group.
The conductor leads this group’s performance.
Group 5 dramatic readings

Play ‘Fingal’s Cave 3’ up to 6:00
Reader 5 (and any other children if more have been selected) stands up to read their poetic words while the piece is playing (turn down the volume if necessary).
Group 5 wave composition

When the audio ends, Group 5’s conductor stands up in front of their group and leads their group’s performance. 
Final dramatic reading

Play ‘Fingal’s Cave 4′ up tp 8:00
The teacher/a confident child reads out the final selection of words*.
Play ‘Fingal’s Cave 5′ until the end of the piece.
*The selection of words chosen from the flipchart paper list of ideas collected in Lesson 1.

It may need quite a bit of practice but can be achieved by giving only hand signals or minimal spoken cues such as, “Group 1, Group 2,”, etc.

A performance like this can be very effective and moving. It is a good idea to video it. If it goes well, it could be showcased alongside performances from other classes studying related units, e.g. a dance based on a river topic.
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