RE
Year 6- Summer Term RE
 

By the end of this unit, children will demonstrate independently...
 
 
 
 
 
 


Why does religion look different around the world?Essential Knowledge
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Explain the meaning and origin of the prefix ‘omni’ and understand the significance of omni words in religious circumstances.
Compare similarities and differences between the Abrahamic religions.
Recall why different worldviews may have interpreted similar origins differently.
Give reasons about why Shabbat can be observed differently.
Consider how geography and culture can affect religious traditions.
Explain why people may choose to wear head wear or hair coverings to support their belief.


Why does religion look different around the world?
Vocabulary
 

Building on comparisons about the origins of the Abrahamic religions, children consider how culture, tradition, migration and interpretation means that religion may look differently around different parts of the world.
Abrahamic religions
attributes
Charedi
covenant
descendants
hijab
Israelites
kippah
kippot
· melacha
· melachot
· monotheist
· niqab
· omnibenevolent
· omnipotent
· omnipresent
· omniscient
· Reform
· Sephardi
· Tenak
· Torah








	Learning Links

	In Upper key stage 2, children enhance their knowledge of a range of worldviews. They use their understanding of the four key concepts to answer 'big questions' with greater complexity, providing opportunities to refine their enquiry skills. These opportunities are designed to prompt deeper reflection. They draw on their experiences and ideas to encourage them to reflect on their positionality, exploring their beliefs and opinions while considering diverse perspectives. To ensure progression, units should be taught in the order presented.






Autumn Term
	 Key objectives: 

To identify the similarities and differences between some Abrahamic religions.

 To identify why some mitzvoth have been adapted 

To explain reasons why traditions can vary within a religion.

To recognise how some religious practices are influences by both culture and scripture.
	Session 1 
Focus: To identify the similarities and differences between some Abrahamic religions.
 Success Criteria: - 
I can recall the origins of the Abrahamic religions. 
I can explore extracts from scriptures and first-hand accounts to make links between beliefs. 
I can explain why there are similarities between different religions.
Display ‘God in the Bible’ (slide 1 on KAPOW) from the Presentation: Religion around the world and allow the children to discuss which attribute is demonstrated in each quote: ‘Would not God find this out? For He knows the secrets of the heart.’ – Psalm 44:21 (omniscient, all-knowing). ‘O Sovereign Lord! You have made the heavens and earth by Your great power. Nothing is too hard for You!’ – Jeremiah 32:17 (omnipotent, all-powerful). ‘But you, Lord, are a compassionate and gracious God, slow to anger, abounding in love and faithfulness.’ – Psalm 86:15 (omnibenevolent, all-good). ‘From heaven the Lord looks down and sees all mankind.’ – Psalm 33:13 (omnipresent, all-seeing/everywhere).
Explain to the children that Jewish and Muslim people generally avoid using images or visual representations of God. Instead, many Muslims show their respect by using the 99 names of Allah, to help them understand and describe his attributes. Show the presentation: Scriptures. - What connections can they see between the names of Allah displayed? Point out that although not always written using the exact same words, many Muslims also view God as all powerful (omnipotent), all-seeing/everywhere (omnipresent), all-good/kind/caring (omnibenevolent) and all-knowing (omniscient). Ask the children if they can remember which worldview Christianity originated from (the Jewish worldview) and take feedback. Point out that there are many similarities between Jewish, Christian and Muslim worldviews and they are regarded as the Abrahamic religions because of their shared origin story. Play the Pupil video: Abrahamic religions part 1 and and discuss the following questions as a class: - Why do some Muslim, Christian and Jewish people share similar beliefs about God? (They share the belief that God spoke with Abraham who had many important descendants.) - What person was mentioned as having a promise/covenant with God in three different religions? (Abraham.) - Why might Abraham and Sarah have lost faith in God? (Because they had been waiting a long time to conceive a baby.) - Why might a religious person see Abraham as an important biblical character? (Answers may include: God trusted him and made a covenant with him; God spoke to him; he was the father of many other important people.) Create a two-column table on the flipchart or whiteboard and label the columns ‘similarities’ and ‘differences’. Ask the children to copy the table into their book.
Play the Pupil video: Abrahamic religions part 2 and ask the children to record similarities or differences between the Abrahamic religions on their whiteboards. Take feedback and place each fact into the relevant columns to show similarities and differences between the Abrahamic religions.
Record- video evidence. 
	Session 2

Focus: To identify why some mitzvoth have been adapted.

 Success Criteria:  I can recognise rules many Jewish people follow during Shabbat. 
I can identify how someone can fulfil mitzvoth in the present day.

Share slide 1 of the Presentation: Shabbat and explain to the children that ‘Shabbat’ is the Hebrew word for ‘Sabbath’, which means ‘day of rest’. Display slide 2 which shows an extract from the Torah. Explain to the children that the Torah’s teachings and laws were believed to have been revealed to Moses on Mount Sinai.

Read the text aloud and ask the children to think about how this might inspire Shabbat (it is believed that God rested and therefore everyone else should rest and abstain from work during this time too).

Remind the children that many Jewish people abide by the rules set out in the Torah, these are called mitzvot. Display slide 3, showing a mitzvah (a single rule) and ask the children:

What does this mitzvah mean? (Respect a certain time of the week and make it special.) 
How might some believers show respect for the Shabbat? (Refrain from work, tasks or activities that would usually be carried out.) - What does work mean to you? Play the video using the link: BBC - My religion, my life: Shabbat which shows a family beginning their Shabbat.  Answer these questions on tables and feed back to the class.

Carry on working through the presentations and video links.

Children to write a paragraph in their books:
‘Why do people observe Shabbat differently?’
	Session 3

Focus: To explain reasons why traditions can vary within a religion.

Success Criteria: - I can recognise traditional practices that some Jewish people observe during Shabbat. 
 I can analyse how the features of a country or region can influence the way a Jewish community practises Shabbat. 
I can make links between a traditional Jewish meal and a denomination using what I know about their cultural origin.

Display the Presentation: Cuisine and ask the children to think about which country they think each dish has originated from (pasta – Italy; sushi – Japan; tapas and paella – Spain; cheeseburger – America; croissant – France; pho – Vietnam; moussaka – Greece). Ask: Why might a country be associated with a certain food dish? (Certain ingredients grow well in a country due to the soil and climate of the location; before trade, these foods would have been eaten most often by the people living there and became their speciality dishes.)

Friday Night Dinner Remind the children of the video from the previous lesson in which a Jewish family prepared for and enjoyed their Shabbat dinner on Friday night. Explain that even though Friday night dinner is observed by many Jewish families worldwide and some of the routines can be similar, the meals themselves can vary depending on the community’s culture and family traditions.

Ingredients of traditional meals research Arrange the children into pairs and provide each pair with a device and four sticky notes. Divide the class into two groups. Hand out the Ashkenazi recipes (Recipe group 1) from the Resource: Recipe QR codes to one group, and the Sephardi recipes (Recipe group 2) to the other group. Alternatively, display slide 1 of the Presentation: Friday night dinner and direct each side of the class to scan QR codes from a certain side of the slide. Ask the children to note the main ingredients in the recipes on sticky notes (for example, potatoes, salad, fruit or root vegetables) and keep these to refer to later in the lesson. How did the diaspora affect Shabbat dishes? Share the image of the chicken soup with matzo balls on slide 2 and ask:
When in the year would you enjoy eating a dish like this? (Answers may include: during the winter months as it is a warming meal; in colder months; throughout the year.) Explain that the warm chicken soup with matzo balls dish originates from Ashkenazi Jewish people who – after being exiled from the biblical Land of Israel – lived primarily in Germany and Central/Eastern Europe.

Carry on through the presentation.

Classifying traditional dishes as Ashkenazi or Sephardi Ask the children to consider whether the ingredients they found in their recipes would be traditional for Ashkenazi (central European) or Sephardi (southern European) meals. Create a two-column table on the flipchart or whiteboard, with the headings ‘Ashkenazi’ and ‘Sephardi’. Invite the children to add their sticky notes containing the main ingredients from different recipes under the correct heading, depending on whether the ingredients originated from Ashkenazi or Sephardi communities.

Display on flipchart paper- take photos for evidence in books. 

	 Session 4

Focus: To recognise how some religious practices
are influenced by both culture and scripture.

Success criteria:
- I can explain how religious and political
views affect the style of kippot.
- I can suggest reasons for a person’s
choice to wear a kippah

Display page 1 of the Presentation: Headwear and
ask the children to identify the role of each person
Take feedback, encouraging the children to explain
their rationale. Ask the children whether certain
clues could help them make inferences about a
person’s identity (while we can tell what their
profession/day’s activities might be, there are not enough clues to work out much about their identities). Show the image of a man wearing a Muslim prayer hat on slide 2 and ask the children whether they can draw conclusions about the person’s identity from the image alone. Style of kippot In pairs, ask the children to think of headdress or head coverings religious followers might choose to wear (answers may include: Muslim hajib, Jewish kippah, Hindu and Sikh turban). Visit the link: The Jewish Museum and discuss with the class what they can see (a kippah). Use the drop-down arrows to explore the item. Play the video using the link: Why do some Jewish men wear a kippah? on VideoLink (up to 1:22) and ask the children to take notes about why some people choose to wear the kippah. Take feedback and then display slide 1 of the Presentation: Kippot, which shows different styles and sizes of kippot. Explain that a single head covering is generally called a ‘kippah’ and more than one are called ‘kippot’.

Questions - What is the same about each kippah? (The shape.) - What is different about each kippah? (The colour, size, design and material.) - What might a kippah tell you about the person wearing it, or are you unable to tell? (It may inform you of someone’s denomination or observance; the style or colour can sometimes tell you about their political views.) 

Activity- 
Hand out the Activity: Kippot (one each). Allow the children to look at the different images and form opinions about what each kippah may represent and who might choose to wear each style. Play the video using the link: History of Jewish movements: Reform and Orthodox (from 2:14 – 4:18). Discuss who might wear each style of kippah and why (Reform/Liberal, non-Jewish, Orthodox or Charedi Orthodox who are very traditional).

Ask the children to stick their activity sheet into the centre of a double page in their books and record notes around the images detailing their thoughts and reasons, referencing the denomination or people they think the kippah may belong to.





	Session 5

Focus: To discuss reasons why someone may choose to cover their hair.

Success Criteria: - I can cover religious and cultural examples of hair coverings. 
 I can explain why someone might choose to cover their hair. 
 I can offer justified advice.

Create an image gallery around the classroom using the Resource: Historical headwear. Allow the children to circulate the room and observe the different images.

Ask: Why might each person have chosen to cover their head/hair? (Answers may include: the Sun would be extremely hot in the desert and could burn people’s skin; the sand might be blown in the wind and get into a person’s mouth/ears/eyes; the sand may irritate the person’s skin; the loose layers might be cooling; they may be observing a religious practice to dress modestly; fashion; to show wealth; to cover a bald head in the heat; wearing a head covering in public sometimes indicated that a woman was married.)

Discuss these questions and then ask children to record in their RE books:
Question Why do you think Egyptians started to wear wigs? (To keep cool in the hot climate; to protect their head from the Sun; to show social status as wigs were an expensive luxury not everyone could afford.) Explain that many women in ancient civilisations wore head coverings to represent their marital status visually. In the 16th century, wigs became popular and fashionable for men and women as they provided a full head of hair for balding men, protected scalps from lice and showed social status as they were an expensive luxury only a few could afford. xplain that many Orthodox or Charedi Jewish women choose to cover their hair using a wig or a head covering and only allow their husbands to see it. Most non-orthodox Jewish women do not follow this practice; however, some Liberal or Reform Jewish women choose to cover their hair or wear a kippah when praying.

How might a belief in God influence a woman to want to cover her hair? (Children may suggest: to feel connected to God; to remember that God is always with them; to remember that God is higher than them; to show respect or modesty.)

Carry on through presentations

Play the video using the link: Hijab and me (up to 4:47) and allow the children to identify the reasons for and against wearing head coverings. Record their feedback on a flip chart or whiteboard.

Complete activity sheet with the response about wearing a hijab.  Stick in RE books.
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