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Vocabulary
 


 Year 1 Spring 1 -Shiver Me Timbers
 

 In this unit, children will develop an understanding of the concept of time by creating their own timelines. They will learn about key explorers, including Christopher Columbus, Dame Ellen MacArthur, Matthew Henson, and Mary Kingsley. Through this, they will explore and discuss how methods of exploration have evolved over time.

Topic Intention
 
Develop an awareness of the past using common words and phrases relating to the passing of time. 
Know where the people and events they study fit within a chronological framework 
Use a wide vocabulary of everyday historical terms
Ask and answer questions, choosing and using parts of stories and others sources to show that they know and understand key features of events. 
Understand some of the ways in which we find out about the past and identify different ways in which it is presented.
Identify significant individuals in the past who have contributed to national and international achievements.


By the end of this unit children will….
 
 
 
 
 
 

History - Have Explorers Changed the World?
Essential Knowledge
 
 
 


Learning Links
 

Building on their understanding of time from the EYFS, children will learn that a timeline shows the order in which events happened in the past, starting with ‘now’ and looking back. They will develop an understanding of key historical concepts by learning that the past refers to events that have already happened, while the present is happening now, and that events within living memory are those that happened within the last 100 years. Children will explore similarities and differences between their own lives today and life in the past, using photographs as evidence to help them understand how the past can be represented. They will learn that some people, events, inventions and discoveries are considered more significant than others because they have had a lasting impact on our lives today.























History
	Key Objectives: Pupils should… 


Describe significant people from the past.

Place events and artefacts in order on a timeline.

Label timelines with words or phrases such as: past, present, older and newer.

Use dates where appropriate.

Use words and phrases such as a long time ago, recently, when my parents/carers were children, years, decades and centuries.

Name some of the things explorers took back home with them.

Who was Christopher Columbus, Dame Ellen MacArthur, Mary Kingsley and Matthew Hensen? When did they live? How long ago did they live?

	Lesson 1: 

	FOCUS: What is an Explorer?
L.O- To know what an explorer is.
S.C- I can explain what explorers do.
I can recall the names of famous explorers and their achievements.
I can name equipment or transport that an explorer would need.
I can explain that ‘beyond living memory’ is more than 100 years ago.

· 
	Historical Theme: 
Travel & Exploration
Artefacts

	Enquiry Skills:
Observe/handle evidence; ask/answer questions; identify ways the past is represented.

	Foundational Skills:  
Communication and Language                                                                                                                                                                                                                                                                                                                                                           Listening and attention skills.                                                                                                                                                                                                                                                                                                                                                                              Spoken language: asking and answering questions 
 Phonological awareness and early reading 
  Understanding number relationships (simple sequencing) 
 
Understanding the World
Curiosity and enquiry skills.                                                                                                                                                                                                                                                                                                                                                        Understanding people, communities, differences.                                                                                                                                                                                                                                                                                                                                        Early historical thinking (using artefacts/photos).


	Recap and Recall: 
-What is history?                                                                                                                                                                                                                                                                                                                                                                                                                  -How long ago is living memory (100 years)?                                                                                                                                                                                                                                                                                                                                                    -How do we find out about the past (photos, artefacts, asking older people)?
Main Event: 
Mystery Kit Reveal                                                                                                                                                                                                                                                                                                                                                                                                 --Place a tablecloth over a tray of items (compass, binoculars, map, backpack, walking poles). Pull one item at a time and think aloud: “Who might need this? What job uses it?” Record children’s questions beside each object. This mirrors your object‑starter and builds the enquiry habit of observing/handling evidence to ask questions.
Picture Sort: Past vs Present
Display photographs of Columbus, Henson, Kingsley, MacArthur. Children justify sorting them into past/present, using visible clues (clothing/ships/photos). This directly reflects the lesson’s sort and timeline activity and builds understanding of how the past is represented. 
Build a Human Timeline
Pupils hold explorer cards and arrange themselves from ‘now’ backward, introducing “beyond living memory = more than 100 years.” Capture this vocabulary on the board to reuse later. 
Class Definition from Evidence
From the questions and clues, co‑create: “An explorer is… (child‑generated sentence).” Rehearse with actions (plan—pack—travel—discover). This ties directly to your intention and key concepts list.
Enquiry skills call‑out: observing/handling artefacts, asking questions, identifying representations, building a simple timeline.

Learning Task: 
· Children work in pairs to sort pictures of explorers into past and present.
· Sequence the images to create a class timeline.
· Create a human timeline at the front of the class.


Children needing extra support: 
· Provide a simplified picture set with obvious visual clues.
· Use sentence starters: An explorer is… Explorers need…
Children working at greater depth: 
· Ask pupils to justify their sorting using time-language.
· Challenge them to explain how the equipment would help explorers.
· Invite them to add additional items explorers might need.
Plenary 
“Show Your Clue” Discussion
1. Ask pupils to look back at the equipment, photos, and images they explored earlier.
2. Tell them:
“Choose ONE clue that helped you decide who an explorer is.”
This might be a map, compass, picture of Ellen MacArthur, sailing ship, backpack etc. (All items referenced in the lesson content). 
· What did you notice about your clue?
· What did it make you think or wonder?
· How did it help you decide that someone is or is not an explorer?
3. Invite 2–3 children to share their clue and reasoning with the class.


	Lesson 2: 

	FOCUS: Using Photographs
L.O- To recognise the achievements of different explorers using photographs.
Success Criteria:                                                                                                                       -   I can recognise how transport for voyages has changed                                            -       I can name important explorers.                                                                            -      I can explain some achievements of explorers.                                                    -       I can identify where explorers travelled.

 
	Historical Theme: 
Travel & Exploration
Understanding chronology
	Enquiry Skills:
· Observe or handle evidence to ask questions 
· Ask “What happened?” “What was it like?” 
· Identify different ways the past is represented


	Foundational Knowledge and Skills:
·   Listening and attention 
·   Spoken language: asking and answering questions 
·   Phonological awareness and early reading 
·   Understanding number relationships (simple sequencing) 
·   Curiosity and enquiry 
·   Understanding people, communities, and differences 
·   Early historical thinking (using artefacts/photos)
· 

	Recap and Recall 
· What is an explorer?
· Recall the names of explorers learned yesterday.

Main Event: 
Transport as Clue Cards.
Show 4 images: sailing ships (past), aeroplane, cruise ship, modern yacht (present). Children sort under Past/Present and explain why (engines/sails/speed). This is exactly the contrast in your plan and introduces change/continuity talk. 
Achievement Snapshots
Present a single photo per explorer and prompt: “What achievement might this picture be hinting at?” Take notes on board (Henson—North Pole; Kingsley—Africa; Columbus—voyage to the Americas; MacArthur—solo round‑the‑world). This matches your “make notes/model key facts” step. 
Evidence‑to‑Sentence Modelling
Model turning notes into short factual sentences (e.g., “Matthew Henson travelled to the North Pole.”). Children then write one fact for each explorer at their level (independent/shared as in your differentiation). 
Destination Match (on the board)
Use large labels (Atlantic & Southern Oceans / North Pole / Africa / Bahamas). Invite volunteers to connect each explorer to a destination and defend their choice with the earlier evidence. This mirrors your plenary and secures the geography element.


Learning Task:
-Children write key facts about each explorer based on teacher notes.
-Match explorers to the countries they visited (plenary activity).

Children needing additional support: 
-Provide partially completed fact sheets.
-Use word banks for achievements and locations.
-Adult guided writing for Reds.

Children working at greater depth: 
-Ask them to compare two explorers’ achievements.
-Encourage them to explain why each explorer is significant.
-Add map work — tracing journeys.

Plenary:
1. Show four simple picture clues (one from each explorer’s achievements or transport):
- A yacht (Ellen MacArthur)
- A snowy landscape/North Pole (Matthew Henson)
- A rainforest/Africa (Mary Kingsley)
- Three sailing ships (Christopher Columbus)
2. Ask:
“Which explorer does this clue belong to — and how do you know?”
3. Children work with talk partners to choose the correct explorer using the evidence from earlier in the lesson (photos, maps, transport images, achievements).



	Lesson 3:

	FOCUS: Recording on a timeline
L.O To record events on a timeline.
Success Criteria: 
· I can select important events from a historical story.
· I can place events in the correct order on a timeline.
· I can retell a historical story.

· 
	Historical Theme
· Main Events
· Travel & Exploration 
· Location 
· Artefacts / Evidence  
· Chronology 

	Enquiry Skills 
 
· Observe or handle evidence to ask questions 
· Which event happened first/ next/ last? How do you know?

	Foundational knowledge and skills: 
 Listening and attention 
  Vocabulary and oral expression (image talk) 
 Early reading and writing (selecting/ordering images, labels) 
 Understanding number relationships (timeline sequencing) 
  Curiosity and enquiry 
  Early historical thinking (using maps, images, video)


	Recap and Recall: 
· High‑five game: share a fact about any explorer when meeting a partner.

Main Event:
Image Detective (modelling close observation)
Reveal–Hide–Reveal Routine: Display your picture of Christopher Columbus studying a map. Give pupils 5 seconds to look, then cover it. Ask, “What did you notice?” Scribe quick nouns on the flipchart (map, globe, book, instrument, desk). Reveal again for 10 seconds and add new observations (clothing, candle, compass, rolled charts). This mirrors your planned image‑study approach and primes enquiry language (I notice… I think… I wonder…). 
From Noticing to Questions: Convert one observation into a question together: 
“We saw a map → What does that tell us he was planning?”
“We saw a globe → Where did he want to go?”
Capture 2–3 class questions to drive the rest of the lesson (working wall).

 Locating the story (geography as evidence) 
On the board, open Google Earth. Zoom from the world view → Europe → Spain (departure), then pan across the Atlantic toward Asia (intended destination). Use child‑friendly language to recap: “Columbus wanted to reach the Indies (Asia) but sailed across the Atlantic instead.” This matches your geographical context step and destination/intention contrast. 
Quick prediction pairs: “If you sail west from Spain, do you think you will reach Asia? What might you find first?” Take a few predictions and park them for after the video (connecting to your plan’s prediction prompt). 
Why this step? We are using an online source to support historical understanding and to ask questions tied to place and journey (KS1 enquiry). 
 Then vs. Now: placing “1492” beyond living memory.
Show/gesture to the class timeline and place a “1492” tag well before “100 years ago”, reinforcing “beyond living memory = more than 100 years ago.” This mirrors the time‑framing in your plan. 
Ask: “What does ‘beyond living memory’ tell us about how we find out information? (Paintings, drawings, diaries — not cameras.)” This echoes the source‑type explanation you included. 
 Shared viewing: Pupil video + evidence talk — 6–8 mins
Play your pupil‑friendly Columbus video once without pausing for overall story sense. Then play key parts again, pausing to ask: 
“What is the problem Columbus is trying to solve?”
“What choice does he make about the route?”
“What evidence in the pictures helps you answer?”
This step matches your plan’s video stage and supports causal language (problem/choice/result) while staying age‑appropriate. 
Revisit the earlier predictions: Did he reach Asia? Where did he actually land? Use the video’s clues and your note that he landed in the Bahamas (North America) to anchor the correction in evidence (keep it high level for Y1). 
Why this step? It models how we use stories/visual sources to answer our earlier questions — a core KS1 enquiry behaviour. 
Co‑constructing a class timeline (modelling) 
On the board, show 4–5 large sequence images from your Explorers Timeline set. Model identifying the most important events (keep to 4 for cognitive load). Think aloud: 
“First, Columbus plans with maps.”
“Next, he sets sail from Spain.”
“Then, he crosses the Atlantic.”
“Finally, he lands in the Americas.”
This mirrors your plan’s “select the two most important images and sequence” idea, but gives you a class‑modelling pass first to secure success. 
Use ‘because’ sentences to link event + evidence: “We know this part comes first because the picture shows him planning with maps, before the ship appears.”
Pin the 4 images in order on a class washing‑line timeline under the 1492 marker to strengthen chronology (KS1 “place events in order on a timeline”).

Learning Activity: 
Paired selection (guided): Give each pair the same set of 6 small images (from your resource). Ask them to choose 4 and justify their choice to a nearby pair using a sentence stem:
“We chose this picture because it shows an important step in the journey.”
Independent application: Children then stick their chosen 4 in order on their Explorers Timeline sheet and add a keyword label under each (e.g., plan – sail – cross – land). This aligns with your plan’s “select two most important images and complete a timeline” activity, with a slightly firmer scaffold for Y1 writing/ordering

Children needing extra support:  
· Provide fewer timeline cards to sequence.
· Offer pictures already partially ordered.
· Adult modelling for retelling the story.

Children working at greater depth: 
- Ask them to justify the importance of the events they selected.
- Encourage them to predict what might have happened if Columbus chose a different route.
- Invite them to add extra detail to their timeline.

Plenary:
· Choose two timeline images from the earlier activity and hold them up for the class. 
· Ask pupils: “How do these two clues help us tell the story of Christopher Columbus?” 
· Children turn to a partner and explain: 
· What the first picture shows (using observation skills)
· What happened next (using timeline order)
· How they know (linking back to the evidence they used earlier)
· Invite a couple of children to the front to place the two images on the board in the correct order and verbally link them:
“First… because we saw… Then… because the picture shows…” 
· End with the whole class completing the sentence:
“We know about Columbus because historians use pictures, maps and other clues from the past.”


 

	Lesson 4: 

	Focus: Who was Matthew Henson and What Did He Do?
L.O- To use photographs to find out about the past.
Success Criteria:
· I can describe what I see in a photograph.
· I can ask questions about a photograph.
· I can look for hidden clues (inferences).

	Historical Theme:
· Travel & Exploration — extreme environment travel (Arctic) 
· Location — map and geographical understanding (North Pole) 

	Enquiry Skill:

· Curiosity and enquiry 
· Early historical thinking (using maps, images, video)


	Foundational Knowledge and Skills: 
· Listening and attention 
·   Oracy for describing and inferring 
·   Early reading and writing (speech bubbles, matching tasks) 
·   Curiosity and enquiry 
-           Early historical thinking (photo evidence) 
          -    Understanding environments using technology (Google Earth)


	Recap and Recall 
· Put explorers’ pictures in order on a timeline.
· Can children remember a fact about each explorer?

Main Event: 

1) Photo Reveal: “Who is this man?”
Display the photograph of Matthew Henson with Robert Peary on the Arctic sledge.
Begin with a 5‑second look, then hide the image. Ask: 
“What did you notice?”
“What objects can you remember?”
Record children’s concrete observations (dogs, sled, snow, warm coats, ropes, sky).
Reveal again for 10 seconds. Children add new details (fur clothing, frozen ground, shadows, ice chunks).
Introduce the enquiry skill:
“Historians look closely at photos because they hold clues about the past.”

2) From Observations to Questions
Using your plan’s structure for question generation:
Children reread the observed clues.
Ask: 
“What do you wonder about this picture?”
“What question could we ask about these two men?”
Scribe their questions in a different colour beside the observations, as your document suggests.
Examples children often produce:
“Is it cold there?”
“Why are the dogs helping?”
“Where are they going?”
“How far is the North Pole?”
3) Using Google Earth: Placing Henson’s Journey
Open Google Earth and zoom from the classroom → Earth → Arctic → North Pole.
Children observe the white, cracked ice terrain.
Ask mini enquiry prompts: 
“What clues tell us this place is difficult to reach?”
“What equipment would explorers need here?”

4) Audio Evidence: “What might Henson have heard?” 
Play your five Arctic audio clips (as in your plan).
Children close their eyes and imagine travelling on a dog sledge.
Replay each clip and show the set of images describing parts of the journey (sled moving, dogs barking, wind blowing, cracking ice, footsteps in snow).
Children match each sound to the correct image.
5) Inference: “What might Henson be thinking?” 
Model inference using a speech bubble on the board: 
“We must keep going — the snow is thick today.”
or
“I hope the ice stays strong under the sled.”
Discuss how speech bubbles show thoughts and feelings, not just facts.
Children complete three speech bubbles for the explorers in the photo. 
Blues/Greens/Yellows work independently.
Reds complete a shared write with an adult, matching your differentiation.

Learning Task
· Children complete speech bubbles to show what the explorers might be thinking.
· Match images to parts of the audio story.

Children needing extra support- 
· Provide a word bank (ice, snow, cold, dogs, sledge).
· Adult-supported discussion before writing.
· Use partially filled speech bubbles.

Children working at greater depth- 
· Ask pupils: What extra evidence would help historians learn more about Henson?
· Encourage deeper inference: How might Henson have felt and why?
· Invite extended writing about the Arctic environment.

Plenary: 
Display three key clues from the lesson: 
The photograph of Henson
A sound clip (wind or dogs)
The Arctic map view from Google Earth
Ask pupils to pick ONE clue and explain to a partner: 
What does this clue tell us about Matthew Henson?
How does this clue help us understand what his journey was like?
Invite 2–3 children to share whole‑class. 
End with the whole class completing the sentence:
“Matthew Henson was an explorer because he travelled to the North Pole and used special equipment to survive the journey.”






	Lesson 5: 

	Focus: How Has Exploration Changed?
L.O- To recognise changes and similarities (continuities) over time.
Success Criteria: 
· I can remember information about past and present explorations.
· I can compare images from two time periods.
· I can compare events in the past and present.


	Historical Theme: 
· Continuity & Change
· Travel & Exploration — transport, technology, and navigation

	Enquiry Skill
Identifying similarities and differences 
Comparing images from different time periods   
Placing events on a timeline 
Explaining reasons for change using simple evidence

 

	Foundational Knowledge and Skills:
· Listening and attention 
· Oracy for describing and inferring 
· Early reading and writing (speech bubbles, matching tasks) 
· Curiosity and enquiry 
· Early historical thinking (photo evidence) 
· Understanding environments using technology (Google Earth)

·  

	Recap and Recall: 
· Play noughts and crosses with explorer questions.

Main Event: 
1) Picture Analysis: “What happened before this moment?” 
Display your image of Dame Ellen MacArthur and ask pupils to silently study it.
Turn and talk:
“What do you think happened just before this photo was taken?”
“What clues can you see?”
Collect answers (e.g., she may have finished a race, sailed around the world, been on her yacht). This mirrors your plan’s starter about discussing her achievement.
Recap:
Who is she?
What did she achieve?
When did she complete her record? (2005, within living memory)
This primes children to think about events in time and visible clues—core enquiry behaviours. 
2) Compare the Past and Present: Columbus vs MacArthur — 8–10 mins
Display two large images: 
Christopher Columbus’s sailing ship (1492)
Dame Ellen MacArthur’s modern yacht (2005)
Run a guided comparison: 
What is similar? (Both boats travel on water; both explorers sailed long distances; both set challenges.)
What is different? (Engines vs sails; crew vs solo; clothing; navigation tools; speed; safety equipment.)
Introduce vocabulary:
Continuity = something stayed the same
Change = something is different now
Model placing each idea into a Then / Now T‑chart on the board.
3) Time Travel on a Timeline — 5–6 mins
Show a class timeline and label 1492 (Columbus) and 2005 (MacArthur).
Ask: 
“Which event is beyond living memory?”
“Which event is within living memory?”
Invite pupils to place picture cards for both explorers under the correct year.
4) Reasoning Task: “Why have things changed?” — 7–8 mins
Guide a class discussion using your plan’s key ideas:
Better maps and navigation tools
Faster transport
Improved clothing
New technologies for safety
Explorers now record experiences with photos/videos/social media
More women recognised as modern explorers
Children identify one similarity and one difference to write under the images on their sheet. 
5) Short Writing Task: Evidence‑Based Sentences — 5 mins
Model two sentences using because:
“People still travel by boat because water covers much of the world.”
“Explorers travel faster now because transport has engines.”
Children then write one continuity and one change with a supporting reason, pointing to their picture clues as they explain.
This meets the lesson’s success criteria: compare past/present, use evidence, explain changes.

Learning Task: 
· Children write one similarity and one difference underneath two pictures.
· Discuss how exploration has changed (maps, clothing, transport, social media).

Children needing extra support- 
Provide Venn diagram with prompts.
Give labelled images for “past” and “present.”                                                                                                                                                                                                                                                                                                                       Adult to model similarity vs difference.

Children working  at greater depth- 
Encourage full-sentence comparisons using “because.”
Ask them to identify which explorer had the biggest challenge and justify.                                                                                                                                                                                                                                                                          Invite them to think about future exploration (space, deep sea).


Plenary: 

· Hold up three pictures you used earlier in the lesson:
· A picture of Christopher Columbus’s ship.
· A picture of Dame Ellen MacArthur’s yacht.
· A picture showing a modern navigation tool (e.g., GPS or satellite system).
· Ask pupils to decide for each image:
“Is this an example of continuity or change?”
· Children discuss with a partner using the sentence stem:
“I think it is continuity/change because I noticed…”
· Invite 2–3 children to share their ideas with the class.
· Finish with the class completing the sentence together:
“Exploration has changed over time, but some things have stayed the same.”


 

	
Lesson 6 

	Focus: How Can We Remember them?
L.O- To describe the significance of some people and events within history.
Success Criteria:
I can explain what makes a person or event significant.                                                                    I can describe how an explorer changed events or people’s ideas.                                                                                                             I can present significant people and events using a coat of arms.

	Historical Theme: 
· Main Events & Key Figures — significance of explorers 
· Artefacts — using symbols/evidence to represent achievements

	Enquiry Skill
· Describing significant people 
· Explaining why an explorer is important 
· Using simple evidence to justify significance 
· Presenting ideas using images and symbols


	Foundational Skills 
Listening, speaking, and explaining ideas   
Early reading/writing (labels, coat‑of‑arms design) 
Creativity and imagination 
Curiosity and enquiry 
Early historical thinking (significance and memory)


	
Recap and Recall 
Pupils choose an explorer and tell their partner everything they know.

Main teaching 

1) Starter Image Study: Dame Ellen MacArthur
Display the photo of Dame Ellen MacArthur (from your Kapow resource).
Ask pupils to spend 10 seconds silently noticing details.
Ask: 
“What do you think happened just before this photo was taken?”
“Which clues help you think that?”
Children share ideas (e.g., she finished a long journey, she is racing, she is steering her yacht).
Confirm key facts from your planning: 
Ellen MacArthur set a solo round‑the‑world record in 2005 (within living memory).
She travelled alone, using modern technology.

Enquiry link: Children begin comparing past/present exploration by noticing visible clues in the image (KS1 observation skills).
2) Past vs Present: Image Comparison
Display:
Christopher Columbus’s 1492 sailing ship
Ellen MacArthur’s modern yacht
Guide children through a comparison:
What is the same? (Continuities)
Both used boats to travel across the sea.
Both took on a challenge.
Both planned long journeys.
What is different? (Changes)
Columbus used sails only; MacArthur used sails + modern navigation.
Columbus had a crew; MacArthur sailed alone.
Clothing, tools, and safety equipment are very different.
Speed: MacArthur’s journey was far quicker.
Introduce the vocabulary your planning emphasises:
Continuity = stayed the same
Change = different now 
Place these ideas into a large class Then / Now T‑chart.
Enquiry link: Children are comparing representations of the past and present — a core KS1 enquiry strand. 

3) Timeline: Putting Exploration in Context
Use your class timeline:
Place a card reading 1492 – Columbus’s Voyage far in the past.
Place 2005 – MacArthur’s Record close to “Now”.
Ask children:
“Which event is beyond living memory?”
“Which is within living memory?”
“How do you know?”
Invite pupils to attach images of each explorer’s boat under the correct year. 
4) Reasoning: Why Have Things Changed?
Lead a short discussion using reasons highlighted in your planning:
Maps and navigation tools have improved.
Transport is faster (engines, new materials).
Clothing protects people better.
Journeys can now be recorded with photos and videos.
More women take part in exploration today.
Ask children:
“Which change do you think made exploring easier?”
“Which similarities show that explorers still need courage?”
Pupils record one similarity and one change on their sheet. 
5) Evidence‑Based Writing 
Model two sentences using because, as in your plan:
“Explorers still travel by boat because water covers much of Earth.”
“Journeys are faster now because transport has engines.”
Children write:
One sentence about a similarity (continuity)
One sentence about a change …each supported by a picture clue.

Learning task 
· Children create a coat of arms representing an explorer of their choice.
· Add four drawings showing why the explorer is significant.

Children needing extra support- 
· Provide image banks for all explorers.
· Use sentence stems: This was important because…
· Offer a simplified shield template.

Children working  at greater depth- 

· Ask pupils to compare two explorers’ significance.
· Encourage them to justify which explorer they think had the biggest impact.
· Challenge them to write a short paragraph explaining their coat of arms.

Plenary 
Hold up three picture clues: 
Columbus’s ship
MacArthur’s yacht
A modern GPS/satellite navigation screen
Ask pupils to decide for each: 
“Continuity?” (something that stayed the same)
“Change?” (something that is different now)
Children explain their choice to a partner using: 
“I think it’s continuity/change because I noticed…”
Invite 2–3 children to share whole‑class.



	Cross Curricular links:
English: Peter Pan:
· ask relevant questions to extend their understanding and knowledge 
· use relevant strategies to build their vocabulary 
· articulate and justify answers, arguments and opinions
Maths: Measure – Understanding Time
· measure and begin to record time 
· sequence events in chronological order using language [for example, before and after, next, first, today, yesterday, tomorrow, morning, afternoon and evening] 
· recognise and use language relating to dates, including days of the week, weeks, months and years
 
· 

	Assessing Pupils Progress and Understanding: 
Children working at expected should: 
· Explain what explorers do.  Name equipment or transport an explorer would need.  Sequence four photographs from different periods of time.  Name important explorers (e.g. Christopher Columbus, Dame Ellen MacArthur, Matthew Henson and Mary Kingsley).  Identify where they travelled and write a sentence about the achievements of one explorer. Select the most important events in a historical story.  Sequence events on a timeline and use this to retell the story.  Describe what they can see in a photograph.  Make inferences about what a person in an image could be saying and ask questions to further their understanding.  Recall information about past and presentation exploration.  Understand events in relation to the present day and compare how exploration has changed over time.  Describe how an explorer is significant and how they impacted events or people’s ideas.  Present significant people using a coat of arms.
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