GeographyMusic- Dynamics (Theme-Seaside)
By the end of this unit children will know...
 
 
 
 
 
 

Vocabulary
 

 Year 1 Summer 2- Summer Time






 


Dynamics, instrument, seaside, soundscape, symbol, volume, loud, quiet, louder, quieter


Sections of music can be described as loud, quiet or silent and the meaning of these terms.
Notation is read from left to right.
To be able to recognise and name up to three instruments from different groups. 
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Intention
 



During this unit children make links between music, sounds and environments and use percussion, vocal and body sounds to represent calm or stormy seas.






Dynamics (Theme-Seaside)- Previous Learning 





In Reception the children used instruments to tell the story ‘We’re going on a Bear Hunt.’ The children have played a range of percussion instruments through their time in Year 1. 




	Learning Links

	In the Kapow Year 1 music unit on dynamics with a seaside theme, learning builds on children’s prior experiences of using instruments expressively to represent ideas and stories. In Reception, children explored how sounds can illustrate narrative through their work on We’re Going on a Bear Hunt, where they used instruments to match actions and changes in the story. This is further developed in Year 1 through their growing familiarity with a range of percussion instruments, enabling them to make more deliberate choices about sound. Within this unit, pupils apply this prior knowledge to explore dynamics (loud and quiet sounds) to represent elements of the seaside, such as gentle waves, crashing seas, or noisy seagulls. They begin to understand how changing volume can create mood and atmosphere, linking their earlier storytelling skills with more structured musical concepts and deepening their expressive control.














[bookmark: _Hlk187870461]Music – Dynamics (Theme: The Seaside)
During this unit children make links between music, sounds and environments and use percussion, vocal and body sounds to represent calm or stormy seas.  They will go on a musical treasure hunt, create a musical story and a sound scape. 
	Key Objectives:
To understand how music can be used to represent an environment.
To explore using instruments, body and voice to create a seaside soundscape.
To identify how dynamics can reflect environments.
To create and represent sounds using symbols.

National Curriculum 

Pupils should be taught to:
Use their voices expressively and creatively by singing songs and speaking chants and rhymes.
Listen with concentration and understanding to a range of high-quality live and recorded music. Use their voices expressively and creatively by singing songs and speaking chants and rhymes.
Play tuned and untuned instruments musically.
Experiment with, create, select and combine sounds using the inter-related dimensions of music.

	Lesson 1 – Vocal and Body 
Sounds

Foundational Skills:
Listening and attention – used when listening to the storm music and responding with movement.
Expressive language – used when explaining what the music reminds them of and why.
Body control and coordination – used when matching their movements to changes in dynamics.
Sound‑making with body and voice – used when creating storm sounds such as wind, rain or thunder.
Decision‑making – used when choosing whether their sound should be loud or quiet to represent the sea.

Learning Objective:                                                                 To understand how music can be used to represent an environment.

Success Criteria:
I can match the size of a movement to the volume of a sound.
I can say why a piece of music sounds like the sea.
I can create loud and soft sea sounds with my voice and body.
I can talk about why a sound was loud or soft.

Recap and Recall: 

Before starting this unit, you might want to check that children can recall how to:
Listen to music in a focused way.
Offer thoughts and opinions on pieces of music.
Use movement to represent a piece of music. 
Starter:

Play the link BBC - Storm interlude from 'Peter Grimes' by Benjamin Britten (from 01:26 – audio only) to the children. 
Ask the children to dance to the music. Explain that they can make any movements they like if they show what is happening in the music.
Seat the children in a circle and discuss the following questions:
Did you like the music? (Remind the children that it is okay if they do not like the music but they should try to say why and validate their reasoning.)
What did the music remind you of?
Why did you move in that way?
What was the mood of the music?
What do you think the story of the music was?


Main:
Discuss with the children how music can be used to represent an environment.
Listen to the link BBC - Storm interlude from 'Peter Grimes' by Benjamin Britten (from 01:26 – audio only) again and ask the children to close their eyes while listening and thinking about a place.
Questions
· What did the music make you think of?
· Where in the world (which environment) did the music take you to?
· Why do you think the music sounds like that environment?
If useful, replay the music and have the children think again.
Share with the children that the music was about a stormy sea. Explain that when music is used to represent a place this is called a soundscape.
Ask the children to suggest sounds they might expect to hear in a piece of music about a storm at sea (for example, waves crashing against a boat, heavy rain on the water, thunder and lightning and howling wind). Encourage them to use adjectives to describe the environment. Record their responses on a flipchart.
Discuss with the class how they could use their voices and bodies to create some of the sounds heard in the music (for example, whistling for wind, stamping for thunder, rubbing hands together for rain).
Arrange the children in pairs. Give the children time to use their voices and bodies to create some of the sounds that could be used to represent a storm at sea, considering whether the sounds should be loud or quiet and why.
Invite the pairs to perform their actions for the class and ask the children to guess what each other’s sounds are meant to represent. Draw attention to any sounds that are easier to guess and, for example, if a clear contrast in loud and soft was used to represent different parts of the storm.

Plenary:
Watch the video on the link: BBC Storm interlude from 'Peter Grimes' by Benjamin Britten (0:00-2:00).
Questions
What happens to the music in the video? Why do you think this happens? (In places it becomes louder, faster and more dramatic to create the atmosphere of a storm at sea.)
What else did you find interesting in the video?


	Lesson 2– Embodying the Sea

Foundational Skills:
Comparative listening – used when comparing calm and stormy pieces of music.
Movement control – used when performing calm, gentle movements or strong, dramatic ones.
Vocal and body sound creation – used when adapting previous stormy sounds into calm sea sounds.
Descriptive language – used when explaining how the two pieces sound different.
Creative decision‑making – used when choosing how to show changes in the sea through soft or loud sounds.

Learning Objective:                                                                 
To understand how music can represent changes in an environment.

Success Criteria:
I can describe why two pieces of music sound different from each other.
I can create a variety of sea sounds with my voice and body.


Recap and Recall: 

Arrange the children in a large horseshoe, ensuring they can see each other and the board. Display the Presentation: Explain the answer.
Presentation: Explain the answer
Invite the children to discuss the statement in pairs.
Take feedback.
Answers could include:
Stamping feet could be a good choice if the sea were rough.
Stamping feet would not be a good choice if the sea were calm.

Starter:
Turn off the lights and ask the children to close their eyes. This will help the children to feel more comfortable, focused and confident to move.
Play the Audio: ‘By the river’ by Barrie Gledden to the children.
Audio: ‘By the river’ by Barrie Gledden:

 
Ask the children to dance, matching their movements to what they can hear happening in the music.
Praise any children who are showing the music with their bodies (for example, calm, gentle movements that do not cover a lot of space).

Main:

Listen again to the Audio: ‘Storm interlude’ from Peter Grimes that the children listened to in Lesson 1: Vocal and body sounds and discuss the differences between this and the Audio: ‘By the river’ by Barrie Gledden.
Audio: ‘Storm interlude’ from Peter Grimes.
 
Ask the children the following questions:
· What do you think the sea was like in both pieces of music? (One sea was calm and one was rough.)
· What clues in the music show us what the water was like? (The first piece is soft and gentle, while the second is loud and has lots of banging sounds.)
Ask the children to demonstrate some of the sea sounds they made last lesson for the stormy sea (e.g. whistling for wind, stamping for thunder, rubbing hands together for rain). Encourage their participation by modelling some yourself.
Ask the children how these sounds could be changed to represent a calm sea.
Arrange the children into pairs and ask them to use their voices and bodies to create calm sea sounds, such as:
Rubbing their hands over their arms for calm waves.
Making a repeated ‘shh’ sound for a gentle breeze.
Creating a quiet ‘boom’ vocal sound for boats sailing by.
Encourage the children to use their creativity for this task. There is no ‘correct’ sound for any of the elements at sea so instead, the focus should be on varying the volume of their sound to ensure the children understand the effect of dynamics.
Ask the children to perform the sounds they have made while the rest of the class guesses what the sounds represent.
Praise pairs who have demonstrated the sounds using soft voice or body sounds.

Plenary:

Play the link: The Magic of Making Sound (from 3:50) to show how sounds can be created using different objects and instruments.
Remind the children that although they are not using objects or instruments to make the sounds, it is important that they can show a stormy or calm sea by creating obvious, contrasting soft and loud sounds.

	Lesson 3 – Musical Treasure Hunt

Foundational Skills:
Sound identification – used when deciding which instrument best matches the seaside images.
Instrument handling – used when exploring different ways to create loud and quiet sounds.
Listening and comparing – used when judging whether a sound matches a particular seaside scene.
Collaborative decision‑making – used when pairs agree on one sound to perform to the class.
Use of vocal and body percussion – used when choosing non‑instrument sounds for subtle seaside effects.


Learning Objective:                                                                 
To explore using instruments, body and voice to create a seaside soundscape.

Success Criteria:
I can use instruments to create various loud and soft sounds.                                                                                   I can use instruments to create sounds representing seaside sounds.                                                                         I can use my voice and body to create seaside sounds.

Recap and Recall:
Display the Presentation: Agree or disagree? and use the activity to recap learning from the previous lesson. Discuss if the children think the music matches the picture and why? Answers may include:
· No, as the photo looks calm and the music is quite loud.
· The music is fast and feels busy, but the photo seems like there is not much happening.

Starter:
Arrange the children in a circle and share the Presentation: Treasure hunt.
Ask the children to think about what sound would accompany each image and whether it would be loud or quiet. Invite the pairs to consider which instrument would make each sound on the images.
Questions
What sort of sounds would you hear at the seaside?
Would these sounds be loud or quiet?
What instrument might make that sound?
Choose one of the sounds to model. Invite the children to consider which of the available instruments would be most suitable for making the sound. Demonstrate using the instrument to make the sound, modelling good posture.
Explain that there is more than one way of making a sound (for example, hitting a drum creates one sound and brushing its surface creates another), which can differ in volume.
Main:
Distribute the instruments and hand out the Resource: Treasure hunt (one half per pair).
Encourage each pair to explore ways of creating sounds to represent the images on their Resource: Treasure hunt with their instruments, voices and bodies. Explain that they could try making them all using one instrument in different ways or using different instruments (if resources allow). Invite the children to consider vocal or body percussion as well (for example, a ‘sssh’ noise to represent the sea lapping at the shore).
Ask the pairs to agree on one sound to demonstrate to the class. Remind the children to think about whether the volume of their sound represents the sound imagined from the pictures well.

Plenary:
Invite different pairs to demonstrate one of their sounds.
Ask the class the following questions:
Which picture was represented? What made you think that?
Was the sound played in a loud or a soft way?
· Did it fit the scene on the image and the volume you would expect?


	 Lesson 4- Seaside Story

Foundational Skills:
Understanding dynamics – used when switching between calm and stormy sea sounds.
Group collaboration – used when groups work together to create waves, wind or seagull sounds.
Creative sound‑making – used when designing sounds that grow louder or softer to match the story.
Responding to symbols – used when matching their sounds to the images shown on the board.
Reflective listening – used when watching the recorded performance and discussing changes in volume.

Learning Objective:                                                           To identify how dynamics can reflect environments.

Success Criteria:
 I can play loud and quiet sounds on an instrument.
I can make loud and quiet sounds with my voice.
I can describe how the volume changes in different environments.



Recap and Recall: 
Arrange the children in a large horseshoe, ensuring they can see each other and the whiteboard.
Display the Presentation: Brain dump.  Ask the children different ways they could use a drum to represent the sea. 

Answers could include:

Tapping fingers in the middle of the drum to represent the sea lapping loudly.
Using the palm in the middle of the drum to represent a loud crash of the waves.
Tapping fingers lightly on the side of the drum to represent a calm, soft sea.

Starter:
Explain to the children that they will pretend to be the sea using movement and their voices. First, ask them to be the sea on a calm day, then on a stormy day and then back to being a calm sea.
Ideas to show a calm sea may include:
Crouching down.
Tapping the carpet gently.
Swaying slowly.
Making whooshing sounds with their voice.
Moving quietly on tiptoes.
Ideas to show a storm sea may include:
Stamping their feet loudly.
Jumping up and down.
Waving their arms in air.

Questions
What was the difference between the sound of the sea on a calm day and a stormy day? (On a calm day, the sea is quieter; on a stormy day, the sea is louder.)
What were the differences between how you moved like the sea on a calm day and a stormy one? (Using larger movements for the stormy sea and smaller movements for the calm sea.)


Main: 

Split the children into three groups.
Explain that they will create a piece of music about a day at the seaside. It will begin calm and sunny, then a storm will set in.
Display the Presentation: Seaside images.

Ask the children to think about how the symbols in the presentation tell a story of the sounds:
· Wind blowing and then howling.
· Waves rippling and then crashing.
· Seagulls crying quietly and then loudly.
Assign each group a sound to perform: waves, seagulls or the wind.
Hand out similar instruments to each group.
Within each group, arrange the children into pairs. Ask each pair to create a sound representing the element they have been assigned, using their instruments and (if appropriate) their voices. They should practise each sound, starting quietly and getting louder as appropriate.
When ready, the class will perform their sounds, each group at a time. Explain that you will decide which order the sounds should go in by changing the slide shown on the Presentation: Seaside images.
Ensure that everyone starts with their instruments on the ground and gesture for them to pick up their instruments on their turn.
As the selected group performs, invite the other groups to respond to the volume by widening their hands to show a loud sound or bringing them closer together to show a quieter sound. Model this if needed.
When the children are ready, video or audio record their performance. Keep this recording for Lesson 5: Seaside soundscape.

Plenary:
Watch the video or listen to the recording of the children’s performance.
Discuss with the children if they noticed any big changes in the volume of the sounds played.
Draw a symbol on the board that could represent one of the sounds that can be heard in the improvisation (e.g. a wave.) Play the recording again and ask the children to raise their hands when they hear the sound that is represented on the board.
Ask for suggestions on what other symbols would be needed to represent the two other sounds at the beach and draw these in random order on the board.
Explain that the children will draw symbols to represent their music in the next lesson.
Take a photo as a record of the different symbols.




	Lesson 5 – Seaside Soundscape
Foundational Skills:
Symbol creation – used when children design simple symbols for waves, wind and seagull sounds.
Sequencing and ordering – used when arranging their symbols from left to right as a graphic score.
Instrumental, vocal and body performance – used when performing sounds in the order shown in their score.
Volume control – used when deciding whether their sound should be loud or quiet for calm or stormy moments.
Critical listening – used when listening to peers and identifying which seaside sounds, they hear.

Learning Objective:                                                           
To create and represent sounds using symbols.

Success Criteria:
I can create a sound and then draw it.
I can draw a simple picture using symbols to describe my music.
I can perform music from my picture.


Recap and Recall:                                                              Begin seated in a large horseshoe, ensuring all the children can see the Presentation: Explain the answer. Use the presentation to recap learning from the previous lesson.  Discuss would banging the drum in the middle be a good way to show the wind blowing gently? Why do you think that? Answers may include the children disagreeing with the statement, as a loud drum sound may not appropriately represent a gentle breeze.

Starter:
Display the Presentation: Sequencing seaside symbols.  Drop and Drag the images to create a sequence. 

Listen to or watch the children’s recording from Lesson 4: Seaside story and pause after each separate sound. Using the Presentation: Sequencing seaside symbols, ask individual children to select which symbol they think matches the sounds they are hearing and drag each symbol to match the order of sounds.
If a child picks a drawing that is not the obvious one, ask them to justify their answer.
Continue to listen to the composition, stopping to select the most representative drawing and then continuing the sequence on the board.
Questions
Which sound came first?
Which came next?
Was it loud or quiet?

Main: 

Explain that the children will work in pairs to create three sounds to represent each of the elements at the seaside (seagulls, waves and wind). They will need to decide if they want to create these sounds on a stormy or a calm day and consider whether their sound will need to be louder or quieter.
Ask the pairs to decide on the sounds they want to make (for example, a loud seagull, a calm wave and a whistling wind).
Hand out the instruments (one per child) and allow them time to practise creating these sounds. Remind the children that they can use their instrument, body and voice.
Once the children have their sounds ready, hand out whiteboards and pens (one per pair).
Invite the children to think of a symbol for each of their sounds and to draw these symbols on their whiteboard in the order they want to play them. Model this to the class. For example, the symbols for louder sounds might be bigger or have thicker lines.
Remind the children that they should draw their first symbol on the left of the page and their final symbol on the right, like in the Presentation: Sequencing seaside symbols.
Any children requiring additional help can use some of the symbols from the Presentation: Sequencing seaside symbols.

Plenary: 

Listen to each pair perform to the class, using their picture score to remind them of the order of their sounds.
Questions
Could you hear what seaside sounds were being made?
What could the group do next time to make it even better?
How did they change their symbols to represent different sounds?
Optional – provide each child with the Quiz – pupil answer sheet and display the Unit quiz (see link: Assessment – Music Y1: Dynamics).
Read each question aloud and allow the children time to answer.
Reveal the answers and ask them to self/peer mark their answer sheets.

	
	

	Cross curricular links
English
Writing – vocabulary, grammar and punctuation
Spoken language
Physical education- performing dance
Geography- features of the seaside
	Through this unit of work the following essential skills will be developed:

Listening with concentration to short pieces of music or excerpts from longer pieces of music.
 Engaging with and responding to longer pieces of music. 
 Coordinating the speed of their movements to match the speed of the music (not the beat).
 Beginning to articulate how a piece of music affects them (e.g. it makes them feel sleepy, it makes them want to dance, it makes them happy)
 Identifying some common instruments when listening to music.
 Relating sounds in music to real-world experiences (e.g. ‘It sounds like squelching mud’).
 Talking about the tempo of music using the vocabulary fast and slow.
 Talking about the dynamics of the music, using the vocabulary loud, quiet and silent.
 Talking about the pitch of music, using the vocabulary high and low.
 To recognise and name the following instruments: up to three instruments from Group A and B.
 Giving positive feedback related to the dynamics of practices and performances, using the vocabulary of loud, quiet and silent.
 Stating what they enjoyed about their peers’ performances. 
 Appreciating music from a wide variety of cultures and historical periods.
Developing an awareness of how sound is affected by the way an instrument is held. (Group A, B and C.)
 Using instruments imaginatively to create soundscapes which convey a sense of place. (Group B.)
 Using bilateral and hand-eye co-ordination to play/hold instruments using both hands. (Group A.)
 Maintaining a comfortable position when sitting or standing to sing and play instruments.
Reading different types of notations by moving eyes from left to right as sound occurs.
Creating sound responses to a variety of physical stimuli, such as nature, artwork and stories.
 Experimenting with creating different sounds using a single instrument.
 Experimenting with creating loud, soft, high and low sounds.
 Selecting objects and/or instruments to create sounds to represent a given idea or character.
Offering positive feedback on others’ performances.
 Showing awareness of the leader, particularly when starting or ending a piece.


	Assessment:

Pupils who are secure will be able to:
· Use appropriate, justified movements to represent dynamics.
· Identify sounds within the music and describe them using adjectives.
· Recreate sounds using voice or body and extend ideas by adding dynamics.
· Create appropriate, original sounds with their voice and body.
· Use instruments to create loud and soft sounds.
· Justify instrument and sound choices.
· Follow instructions during a performance.
· Create and play a musical score that showcases understanding by using dynamic symbols.
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